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Welcome to Connecting History!
The aim of this series is to provide rich and accessible information that will help learners, teachers and 
lecturers to get the most out of History. The series has dedicated resources for National 4/National 5 and 
Higher History. It sparks interest, provides the right level of detailed information and is straightforward 
to access through its consistent and clear structure.

Overall, Connecting History is designed to provide a fresh approach to the study of History. The series is:

 Consistent. The content of each book is structured in a similar way around the key themes of the 
course. This clear structure will make it easy to find what you need when studying History. Indeed, all 
books in the series are designed this way, so that every book, for every unit, is equally accessible. This 
will make it quick and easy to find the information that learners and teachers need, whether revising, 
extending study or planning a lesson.

 Focused. Up-to-date course specifications have been used to create these books. This means that 
it is easy for learners and teachers to find information and provides assurance that the books offer 
complete coverage of the examinations, as well as general study. This means that you will not have to 
read through multiple long texts to collate information for one content area – our authors have done 
this already.

 Relevant. The importance and significance of each area to your understanding of our world and 
history has been clearly set out. Background sections in each chapter capture issues in their entirety, 
and sub-sections go into detail on key issues, with a number of sources and interpretations included. 
These texts go beyond the standard material that has been in circulation for a while and bring in new 
opinions, evidence and historical scholarship to enrich the study of History. We hope that this will 
continue to foster not only an ability to be highly successful in History, but also to inspire a love of 
the subject.

 For today. These units are not just about the past, they are about today. Themes of social justice, 
equality, change and power are all discussed. The most up-to-date research has been reflected by our 
authors, old interpretations have been challenged and we have taken a fresh look at the importance 
of each unit. We firmly believe that it is impossible to understand the present without a firm 
understanding of the past.

 For tomorrow. This series prepares learners for the future. It provides the knowledge, understanding 
and skills needed to be highly successful in History exams. Perhaps just as importantly, these books 
help learners to be critical and curious in their engagement with History. They challenge readers 
to go beyond the most obvious or traditional narratives and get to the bottom of the meaning and 
importance of the past. These skills will make readers not only successful learners, but also effective 
and responsible citizens going forward.

We hope that you enjoy using the Connecting History series and that it fosters a love of History, as well 
as exam success.

Several units in this series are supported by digital resources for planning, revision, extension and 
assessment in Boost, our online learning platform. These will be updated annually to reflect recent 
course and assessment updates. If the nature of the assessment changes, or the skills are tweaked, 
fear not, our digital resources will be updated to reflect this. To find out more about this series – 
including the Boost resources and eBooks – visit www.hoddergibson.co.uk/connecting-history

5

Our academic reviewers
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Each Academic Editor reviewed our texts to ensure that the:
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Chapter 1
The migration of Scots

The aim of this chapter is to introduce the reasons why Scots migrated. 
This will cover why many Scots migrated internally (i.e. moved to 
another part of Scotland) and will also discuss why many Scots chose 
to emigrate and leave Scotland for another land. Finally, it will set out 
the additional opportunities and schemes that supported Scots in their 
migration.

LINK TO EXAM

Higher

Key issue 1: The migration of Scots
This chapter will support you in analysing and evaluating the relative 
importance of the factors that encouraged and forced Scots to migrate.

Background
During the period 1830 to 1939, Scotland changed significantly. In 1830, 
Scotland was primarily a rural and agricultural society. However, by 1850 
it had become the third most urbanised society in Western Europe, and big 
cities like Glasgow were experiencing population increases of around 5000 
people per year.

During the nineteenth and early twentieth centuries, Scotland’s total 
population rose quickly. In 1801, Scotland had a population of 1.6 million 
and by 1841 this had risen to 2.6 million. However, this rising population 
was not spread equally throughout Scotland and there was a great deal of 
movement, also known as internal migration, within Scotland. In 1831, the 
Highlands made up 13.1 per cent of the Scottish population, although by 
1851 this had fallen to just 10.8 per cent, showing that many were choosing 
to leave the Highlands. This was a pattern repeated across the areas of the 
rural Lowlands as Scots flocked to urban centres. In fact, by 1851, 5 per cent 
of people living in Glasgow were Highland-born.

This movement reflected how Scotland had changed, both socially and 
economically. In 1851, 30 per cent of men worked in agriculture, there 
had been rising population numbers in rural areas, and more Scots worked 
in farming than textiles and mining combined. Yet, by 1901, the number 
of men working in agriculture had fallen by more than half to only 
14 per cent, and rural Scotland saw a population decline at the same
time as Scotland’s overall population was growing rapidly.
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Figure 1.1 This map shows the boundary between the Highlands and the Lowlands. Note 
that these are geographical terms and do not relate to the modern council boundaries 
currently in use in Scotland

This chapter will examine the following themes:

Why were Scots migrating within Scotland?

Why did some Scots choose to emigrate?

What supported and encouraged Scots to move?

C
hapter 1: The m

igration of Scots
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1.1 The internal migration of Scots
For the exam it is important to understand the internal migration of Scots and the 
factors that encouraged them to move within Scotland. Historians often call these ‘push’ 
and ‘pull’ factors. Push factors are those that force people to migrate, whereas pull 
factors are those that encourage migration by offering an opportunity or improvement.

1.1.1 Economic push and pull factors in internal migration
There were many factors pushing Scots to leave rural communities and move to the 
growing urban centres of the central belt. These factors worked together to encourage 
a great deal of internal migration in Scotland. The historian T.C. Smout explains how 
this worked:

SOURCE 1
The combination of rural depopulation and city growth was not peculiar to Scotland. 
It is what happens when industrialization creates demand for labour in the towns 
and stimulates the countryside to produce more food with fewer workers.

T.C. Smout, A Century of the Scottish People: 1830−1950, p. 58

This reflects the fact that there was internal migration in Scotland as it was 
increasingly hard for people to support themselves economically in rural work, while 
cities seemed to offer an attractive opportunity for them to improve their quality of 
life and prospects.

One economic explanation for internal migration in the rural Lowlands was because job 
prospects for rural agricultural workers were becoming increasingly uncertain. Between 
1830 and 1851, the rural Lowlands had been experiencing a population boom, with 
growth of around 10 per cent per decade. Farmers had created larger, enclosed farms 
to provide enough food for this growing population and avoid famine. This meant not 
only that rural workers had significantly less chance of ever owning land but also that 
their wages would be much less secure as there were many more workers than available 
jobs. With less steady work or land available to own, many workers from the rural 
Lowlands migrated to nearby towns in search of better and steadier wages. Almost  
one-sixth of the population of Peeblesshire was drawn to Edinburgh in this way.

This process of internal migration was likewise accelerated by the agricultural 
revolution, where farming methods and technology reduced the number of workers 
required to make a farm productive. For example, new technology like the self-
binding reaper almost halved the average number of days it took to tend an acre of 
barley between 1840 and 1914. This reduced the number of available jobs in the 
rural Lowlands and pushed many to migrate to the growing cities.

This section will examine the following themes:

Economic push and pull factors in internal migration

Social push and pull factors in internal migration

Cultural push and pull factors in internal migration

Political push and pull factors in internal migration



C
O

N
N

EC
TI

N
G

 H
IS

TO
R

Y:
 H

IG
H

E
R

 M
IG

R
AT

IO
N

 A
N

D
 E

M
P

IR
E

, 1
83

0–
19

39

10

Figure 1.2 An engraving from 1888 showing a new reaping machine. Emerging technology 
like this sped up the harvest and reduced the need to hire so many farm workers

Moreover, rural workers quickly heard they could earn around 50 per cent more in 
industrial and urban centres in industries like cotton, iron, coal or manufacturing. 
This acted as a significant pull factor for many agricultural workers who had been 
increasingly struggling to find work on the emerging modern Lowland farms.

It was not only men who would have the opportunity to earn more in industrial 
towns. Women had several job opportunities open to them, such as in emerging 
factories. Other women took jobs in domestic service, working as cooks, maids, 
housekeepers and nannies. This further pulled some families to the towns and cities, 
as the earning potential of families was increased. In 1893, one reporter from the 
Royal Commission described the migration of some women from the farm to the city:

SOURCE 2
A young woman will get her ticket for Glasgow, pull on her gloves, laugh and talk 
with her parents and comrades, jump into the train … and thank her stars she left 
that unwomanly job [farming] for domestic service and town society.

‘Report of the Royal Commission on Labour’, Parliamentary Papers 1893, vol. 36, pp. 8−10

Likewise, parts of the Highlands were experiencing economic changes that 
encouraged many Highlanders to migrate. In the south and east Highlands there had 
been a fall in the number of available farms for workers to buy, resulting in a large 
number of landless workers who relied on earning wages to support themselves. 
This was economically insecure, and the amount of work varied based on the needs 
of local farmers. Towns such as Campbeltown and Tarbert grew quickly as many 
Highlanders moved to them seeking steadier wages from industrial jobs.

Another factor in Highland migration was that people were economically dependent 
on the potato as a crop, and when this crop failed many had no alternative but to 
migrate to a city that offered more readily available food. In some places, 80 per cent 
of the population relied on the potato for food. When potato blight destroyed much 
of the Scottish potato crop between 1846 and 1856, many Highlanders migrated 
rather than face starvation.

Many Highlanders who chose to remain in the Highlands and keep their rural 
way of life were forced to diversify into fishing in order to support their families 
economically. In 1884, the Napier Commission reported that crofters made more 
money from the sea than the land. The Brand Report of 1902 highlighted that a 
crofter on Lewis made £3 annually from the sale of croft produce and £25 from 
fishing. However, the collapse of the herring export markets in Germany and Russia 
in the years following the First World War caused an acute economic crisis in the 
Highlands that pushed many Scots to migrate.

C
hapter 1: The m

igration of Scots
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Migration was also connected to the collapse of the kelp industry on which many 
crofters relied. Kelp was a form of valuable seaweed that had many uses. Burned kelp 
was used to dye linen and assist in the production of glass and soap. Many crofters 
relied on profits from kelp to support themselves economically, although by 1830 the 
kelp industry was in sharp decline as it faced competition from imports of Spanish 
barilla and mined chemicals like potash.

Many Highlanders were pushed off their crofts during a period known as the 
Clearances. The peak of the Clearances coincided with the Scottish potato famine in 
the 1850s. Many crofters faced starvation and destitution after the failure of the potato 
crop. Some landlords, such as Macleod of Macleod, provided so much financial relief 
and charity to their crofters that they themselves went bankrupt. This forced them to 
give up their land to trustees. Surviving landowners and new land managers sought 
to quickly increase the profitability of these estates to protect them from the economic 
insecurity of future famines. This meant that crofters were displaced for more 
profitable sheep or livestock. This coerced many Highland crofters to migrate.

Although the Clearances were certainly traumatic for many, they need to be placed 
in the perspective of overall migration. There were no forced evictions after 1855, 
and between 1851 and 1891 the rural Highland population reduced by 9 per cent, 
compared to 29 per cent in the rural Lowlands. However, the fact that force and 
coercion had been used in parts of Scotland, such as Sutherland, left a lasting 
impression of unjust, violent coercion.

1.1.2 Social push and pull factors in internal migration
Another pull factor that encouraged internal migration was improved transport. New 
railways and steamboat links connected parts of Scotland and made it much easier, 
cheaper, quicker and less dangerous to travel. For example, the first railway reached 
Aberdeen in 1850 and Inverness in 1855. The so-called Far North Line was completed 
in 1874, spanning over 160 miles. This connected the very north of the country with 
the industrial Lowlands and encouraged some Scots to migrate to the towns and cities.

Many people felt the often very basic living conditions in rural parts of Scotland could 
be improved by moving to a city. For example, many rural Lowland workers lived 
in bothies, or shared housing, and many Highland Scots lived in so-called ‘black 
houses’, with little ventilation or comfort. This pushed many Scots to migrate from a 
rural setting to an urban one, seeking an improvement in living conditions.

A government report in 1918 highlighted the poor living conditions experienced in 
parts of the Highlands:

SOURCE 3
The typical crofter’s house was built by the crofter himself; it had low walls; no 
chimney and often no window … only one door, used by the cattle and family alike. 
Rough stones covered with clay made a cold and damp floor. The croft had no 
paving, and the manure liquids mixed into the ground.

J.P. Day, Public Administration in the Highlands and Islands of Scotland, p. 84

The prospect of a more varied social life pulled many Scots to migrate. Rural work 
was seen as particularly tough, with long hours, comparatively low pay and very few 
holidays. On the other hand, city life appeared to promise more leisure and freedom 
for workers. New and exciting leisure activities emerged in cities like Edinburgh, 
where the first cinema in Scotland opened in 1896. This appealed to rural workers 
tired of a monotonous social life.
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Another reason why many Scots chose to emigrate was because they were convinced 
to do so by emigration agents. These agents provided information and advice about 
the opportunity of emigration. For example, the Canadian Pacific Railway hired 
agents to tour Scotland and the UK giving lectures about how accessible Canada had 
become. In 1892, two agents were employed to travel around Scotland to promote 
emigration to Canada. The agent for the north, W.G. Stuart, could even deliver his 
speeches in Gaelic. This encouraged many Scots to emigrate as they had access to 
first-hand information and experience about how to emigrate successfully.

A final political reason for emigration was forced migration as a punishment for 
criminals. By 1788, the British government had established a penal colony in New 
South Wales, Australia, and some of those convicts sent to Australia were Scottish. 
Until 1840, convicted criminals were sometimes offered transportation to New 
South Wales in lieu of a heavier sentence in Scotland. By 1868, when the last prison 
transport arrived in Australia, 8000 Scots had been ‘transported’. When time had 
been served in the colony some were offered transport back to Scotland, though over 
90 per cent chose to stay in Australia. Although Scots made up a small percentage of 
the approximately 166,000 people transported to New South Wales, this shows that 
some Scots were pushed to emigrate as a punishment.

ACTIVITIES
1  Create a table of the reasons why some Scots moved from the rural Lowlands to urban centres.
• The table should list developed facts and clearly explained reasons.
• Find as many reasons as you can.

An example is given below:

Why did some Scots move from the rural Lowlands to urban centres?

Developed fact Reason

There was less work for rural workers in the Lowlands as 
there had been a population boom. For example, between 
1830 and 1850, the rural population in the Lowlands was 
growing at around 10 per cent a decade.

This encouraged many Scots to migrate as it meant that 
there were many more rural workers than available rural 
jobs, meaning that many Scots had to move to a town or 
city to find work.

2  Create a table of the reasons why some Scots moved from the Highlands to urban centres.
• The table should list developed facts and reasons.
• Find as many reasons as you can.

An example is given below:

Why did some Scots move from the Highlands to urban centres?

Developed fact Reason

The government encouraged emigration by passing Acts 
of Parliament to support Scots choosing to emigrate. For 
example, the government passed the 1851 Emigration Act 
that provided financial assistance for people emigrating.

This encouraged emigration as it provided financial help 
that made it possible for even the poorest crofters to 
emigrate.

3  Categorise the information in the tables from activities 1 and 2.
• Using colours or highlighters, or by creating a separate table, subdivide all of the above reasons into push 

factors and pull factors.
• Check the definitions of ‘push factors’ and ‘pull factors’ in the Glossary if you need a reminder. ➜

C
hapter 1: The m
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4  Create a large mind map listing all of the reasons why Scots migrated.
• This will involve synthesising information from the tables you produced in response to activities 1 and 2.
• Ensure you list at least ten reasons.

5  Create a set of revisions flashcards. These can be purchased cheaply or you can make some by cutting A4 paper 
or thin card into smaller pieces.
• Write a developed fact on one side of each card.
• On the other side of each card write down a reason why this resulted in migration.
• Use the cards to test your knowledge. The more you do this, the better you will remember the information.

Extension
6 Select the ten most important reasons why Scots migrated.
• Write these down in order of importance, from most important to least important.
• Write a short paragraph justifying your selection.
• Categorise these ten reasons into economic, social and political reasons.
• Now that you have categorised them, can you make any observations about the most important reasons 

for Scottish migration?

GLOSSARY

Term Meaning

acre Just over 4000 square metres of land (about 60 per cent of the size of a football pitch). 

black house A shared house for farmers and livestock. 

croft A small plot of land for farming and grazing cattle/sheep.

crofter A farmer who works on a croft. 

emigrant A person leaving a country to settle elsewhere.

emigration The act of leaving a country to settle elsewhere.

enclosed farm A large farm enclosed with a fence.

indigenous Indigenous people are those who originally lived in a place, rather than those who moved 
there from somewhere else.

industrialisation The process of shifting from an agricultural society to an industrial one.

migration The movement of people to a new place with the intention of settling. For clarity, in this unit 
migration generally means moving to settle in a new part of Scotland.

penal colony A settlement used to exile prisoners. 

pull factor A factor encouraging people to migrate/emigrate.

push factor A factor forcing people to migrate/emigrate.

rural Relating to the countryside rather than the town. 

transported Sent to a penal colony by force. 

trustee An individual person or member of a board given control or powers of administration of 
property in trust with a legal obligation to administer.

urban Relating to the city rather than the countryside. 

urbanisation The process of population shifting from rural to urban areas. 
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Chapter 1
An evaluation of the reasons  
why Britain became more 
democratic, 1851–1928

The aim of this chapter is to evaluate the reasons why Britain became 
more democratic between 1851 and 1928.

LINK TO EXAM 

Higher

Key issue 1: this chapter will help the reader to understand why Britain 
became more democratic between 1851 and 1928. It will assist in evaluating 
the relative importance of the reasons that led to Britain becoming more 
democratic by 1928.

Background 
Between 1851 and 1928, Great Britain experienced significant social, political 
and economic changes that ushered in a more democratic society by 1928. 

To understand the reasons why democracy grew during this period, it is 
helpful to understand the nature of British politics, the economy and society 
before 1851. 

After 1801 Scotland, England, Ireland and Wales were ruled by one 
parliament at Westminster Palace in London. The parliament consisted 
of three branches: the Crown, the House of Lords and the House of 
Commons. Elected Members of Parliament (MPs) made up the House of 
Commons, unelected peers made up the House of Lords and the monarchy 
was an inherited birthright. Parliament’s focus was on international security, 
diplomacy, trade and, like other Great Powers during the nineteenth 
century, expanding empire. Before 1851, although the monarch’s power 
was declining, they could still participate actively in politics. Legislation 
was made law by royal assent, but only once it had passed through both 
the Lords and Commons. Although the monarch could, in theory, form 
and dismiss governments, in reality it was understood that successful 
governance would be impossible without the consent of the Commons. The 
House of Commons and the House of Lords shared similar levels of real 
power, although by 1851 it was generally accepted that the Lords would not 
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undermine bills passed by the Commons. This was because the Commons was the 
elected house, and so was seen as having greater legitimacy. 

Although Britain had no codified constitution, it was considered at the time to be a 
constitutional monarchy rather than an absolutist monarchy because the monarch, as 
head of state, had to act within established conventions. Unlike many other regimes 
during the mid-nineteenth century, such as France, Germany, China and Japan, the 
political institutions of Britain remained stable and there were no national revolutions 
seeking to overthrow traditional power or political institutions.

Economically, Britain had established itself as a Great Power alongside France, Russia 
and Austria by 1815. Victories at Trafalgar in 1805 and Waterloo in 1815 ended a 
period of warfare, expensive both in human lives and in monetary terms, which had 
begun with the French Revolution in 1789.

By 1815, Britain had already started to industrialise. Wartime production stimulated 
the economy as there was constant demand for ships, uniforms and munitions. 
Between 1815 and 1873 Britain’s economy grew rapidly as the country became a 
centre for manufacturing, finance and trade. Britain was so productive during this 
period that it was said by the historian Tom Devine that Britain was ‘the workshop 
of the world’. The country produced cotton textiles, iron and coal, and led the 
world in terms of shipbuilding, both merchant and military. To help finance these 
developments the City of London became a major financial centre for banking, 
insurance and share trading. 

This was all possible for three reasons. First, Britain possessed a large and profitable 
empire in the Caribbean and North America. This empire had generated huge profits 
for Britain, through cruel and exploitative trades such as the slave trade, and these 
profits were reinvested into British industry, driving rapid industrialisation. Secondly, 
the ‘agricultural revolution’ and improvements in medicine resulted in significant 
population growth, creating a labour supply to help produce goods and markets in 
which to sell them. Lastly, technological innovation meant that production of goods 
increased rapidly. 

Figure 1.1 An artist’s image of the Battle of Trafalgar. Trafalgar was the last major naval engagement between the French, 
British and Spanish, and saw the Royal Navy secure Britain from the threat of invasion
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Production moved from domestic ‘cottage industry’ to industrial factories that were 
near the power supplies needed to operate the new machinery. This resulted in a 
significant shift in population distribution, and the number of people living in urban 
centres grew considerably. This process is called urbanisation. Specialisation in towns 
meant that cities like Manchester, Leeds and Bradford grew and became well known 
for wool production. In Scotland, Coatbridge and Motherwell developed as centres 
for the coal and iron industries. 

To transport raw materials and finished goods, Britain’s transport system developed. 
First, canal building grew rapidly in the late 1790s, though these were soon replaced 
with an ever-growing rail network. The ‘railway mania’ of the 1830s and 1840s saw 
6220 miles of railways built that connected many parts of the country for the first 
time. This led to standardisation of concepts like time, currency and language. 

Finally, a significant part of economic expansion was due to Britain’s empire. Between 
1823 and 1863 Britain abolished taxes on imports and exports, which meant that 
businesses could find new markets for their goods in China, India, the Turkish 
Empire and continental Europe. 

This is the background to Britain’s journey of becoming more democratic. It is in the 
context of these huge socio-economic changes that Britain also experienced significant 
political change and the development of its democracy. For the purposes of this 
chapter, we will define ‘democracy’ as a system of government where all citizens have 
the right to vote, without fear of intimidation, to select a government who will rule 
on their behalf. In 1851, Britain was a very limited democracy, yet by 1928 it was 
significantly more democratic. 

This chapter will examine the reasons why Britain became more democratic between 
1851 and 1928.

1.1 Why did Britain become more democratic 
between 1851 and 1928?
For the purposes of the examination, it is important to be able to evaluate the reasons 
why Britain became more democratic between 1851 and 1928.

This section will examine the following factors:

Effects of industrialisation and urbanisation

Pressure groups

Examples of developments abroad

Party advantage

Effects of the First World War

Understanding these issues will allow you to make a judgement about the main 
reasons why democracy grew in Britain.

1.1.1 Effects of industrialisation and urbanisation
There is an argument that the effects of industrialisation and urbanisation in the 
early nineteenth century led to democratic growth as they created a new social 
and economic structure in Britain that rendered the traditional landowner control 
of politics obsolete. To understand this, it is important to investigate changes in 
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demography, the spread of socialist ideas, the perceived growing ‘respectability’ of the 
working classes and the spread of education, railways and newspapers.

Changing demography

One impact of the industrial revolution and urbanisation was a dramatic change 
in the demography of Britain. There were new jobs in industries such as textiles, 
shipping and coal mining and it was necessary to live near these jobs. By 1851, 25 
per cent of the population lived in cities; by 1871, 33 per cent; and by 1901, 44 per 
cent in England and Wales, and 36 per cent in Scotland. By 1911, three-quarters of 
the population were living in an urban dwelling. This was the first time more people 
lived in cities than in rural areas. 

This was coupled with a significant increase in population that was most visible 
in industrial cities. For example, eight out of the nine largest British cities in this 
period saw their populations double between 1851 and 1901. This resulted in 
high value of, and competition for, urban land, which increased rent prices and 
forced many people into shoddy, cheap and unsanitary housing. From the 1820s 
onwards, these areas of poor-quality housing were classified as slums. Sanitation in 
urban slums was a serious problem. Few houses had drainage, and several hundred 
people might share a single outdoor tap and one, at most two, privies (toilets in a 
shed outside). This was coupled with poor working conditions in cities. Ten-hour 
days, frequently in unsafe conditions, caused a feeling of resentment towards the 
middle-class factory owners. 

Figure 1.2 The opening ceremony of the 2012 Summer Olympics in London. The ceremony depicted Britain moving from an 
agricultural to an industrial economy
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The anger at poor conditions meant that many contemporaries considered cities 
as hotbeds of social unrest. The trade union movement had increasingly been 
organising less-skilled workers from the 1880s onwards, and these groups were 
more politicised than previously. Industrial strike action was common, with 
millions of men participating in strike action to demonstrate their collective 
grievances. For example, in 1893 over 300,000 coal miners went on strike and 
in 1898, 15,257,000 working days were lost because of industrial action during 
the Welsh coal strikes. Violence was often sparked by troops who were sent in to 
restore order. For example, on 7 September 1893, during the miners’ strike, the 
Featherstone Massacre occurred. The price of coal had fallen by 35 per cent and, in 
response, mine owners reduced miners’ wages by 25 per cent. In response, around 
300,000 workers across 253 pits went on strike. The strike became violent after it 
was rumoured that coal was being loaded into railway wagons, which were attacked 
by crowds of miners. Troops were sent to quell the strikers at Ackton Hall pit, but 
when the strikers refused to disperse, five warning shots were fired, some into the 
crowd. After more shooting, eight people were injured and two, James Gibb and 
James Duggan, died from their injuries. People in the crowd shouted, ‘We would 
rather be shot than hungered to death!’ Large-scale strike action resurfaced in 1910, 
with 1910–14 becoming known as the period of ‘great unrest’. 

How did this make Britain become more democratic? 
Changing demography caused by industrialisation and urbanisation created poor 
living and working conditions. This helped cause democratic growth because 
the richer and more powerful members of society began to fear the so-called 
‘revolutionary mob’ – namely, dissatisfied working-class citizens agitating for change. 
This encouraged the government to democratise in order to avoid revolution. 
It was thought that by giving the working class a legitimate political outlet for 
their grievances, they would be less likely to try to overthrow the government. 
By increasing the number of citizens who could vote, Britain was becoming more 
democratic. 

Spread of socialism

Socialism is a political and economic theory of social organisation which argues 
that the means of production, distribution and exchange should be owned by the 
community. Socialism gained increasing popularity across Europe after the French 
Revolution of 1789. The influential political theorists Karl Marx and Friedrich 
Engels wrote The Communist Manifesto in 1848, which inspired revolutions in 
Germany and across Europe. They advocated that the working class should seize 
the means of production through revolution and overthrow the upper and the 
middle classes. 

Many working-class people in Britain were drawn to the values of socialism 
because it called for better working conditions and more equal pay. With a 
rapidly growing urban population in Britain, socialist ideas spread quickly and 
people were able to organise themselves into trade unions and protest groups 
demanding greater social justice. The establishment feared that the ‘incendiary’ 
ideas of socialism would spread across Britain and would encourage the British 
working class to challenge or even overthrow established rulers and institutions 
(see Figure 1.3). The Russian revolutions of 1917 were viewed by the British 
establishment as prime examples of the potential impact of revolutionary and 
socialist ideas.
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ACTIVITIES
1 Using the text above to help you, make a list of the following:

a) the reforms made between 1851 and 1928
b) the effects of industrialisation and urbanisation between 1851 and 1928
c) the pressure groups in the UK between 1851 and 1900, then between 1900 and 1928
d) protests organised by pressure groups
e) the number and names of British political parties between 1851 and 1928
f) the names of three politicians between 1851 and 1928, one from each party
g) the jobs women did in the First World War
h) two politicians who tried to gain political advantage through reform
i) the number of countries that gave the vote to women before Britain.

2 What evidence would you select to support the view that the effects of industrialisation and urbanisation were 
a very important cause of reform? Look for two or three pieces of evidence. Do the same for each of the other 
four factors.

3 Rank the factors from most important reason for democratic growth to least important reason. 

4 Respond to the following prompts:
a) In no more than a sentence, justify your choice of most important factor – why is it more important than all 

the others?
b) In fewer than 20 words, explain what the difference in importance is between the fourth and fifth factors 

on your ordered list.

5 Create a mind map with a summary of each of the arguments. Each branch should be a factor.

GLOSSARY
Term Meaning 

absolutist monarchy A system where the monarch holds supreme authority, and their power is not limited by any law.

artisan class Workers who practise a trade or handicraft, considered skilled workers.

birthright A particular right of possession or privilege that a person has from birth.

codified constitution A set of fundamental laws establishing the way government works that is written down, often 
in a single document. 

conscription Compulsory enlistment for service, typically into the armed forces.

constitutional monarchy A system where the monarch performs a certain, limited number of functions within a 
government. 

county A countryside area sending representatives to Parliament. 

democracy A system of government in which the supreme power rests with the people and is exercised by 
them directly or indirectly through a system of representation, usually involving periodically 
held free elections, a free press and free speech, and one person, one vote.

demography The spread of where the population lives in a country.

Edwardian Relating to the reign of King Edward VII, between 1901 and 1910.

electioneering Taking part in a campaign to get elected into public office.

electorate All the people in a country who are eligible to vote.

enfranchised Given a right or privilege, especially the right to vote.

establishment A group in a society exercising power and influence over important political decisions. Often 
resistant to change.
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Term Meaning 

franchise The right to vote in public elections.

government The group of people with the authority to govern a country or state; a particular ministry in office.

Great Britain A collective term for England, Scotland and Wales. Ireland is not included in this body.

Great Power A nation or country that has considerable international influence and military strength.

hereditary peerage Membership of the House of Lords received by or based on inheritance.

House of Commons The part of the British parliament whose members are elected by voters. The building where 
they meet is also called the House of Commons.

House of Lords The part of the British parliament whose members have not been elected. The building where 
they meet is also called the House of Lords.

illiterate Unable to read and write.

industrialise Develop industries in a country or region on a wide scale.

majority When a political party has more than half of the available seats.

Member of Parliament 
(MP)

An elected representative in the House of Commons.

parliament The highest legislature, consisting of the monarch, the House of Lords and the House of 
Commons.

peer A member of the House of Lords.

privy A toilet located in a small shed outside a house or other building.

radical 
Radical politics denotes the intent to transform or replace the fundamental principles of a 
society or political system, often through social change, structural change, revolution or far-
reaching reform.

ratepayer A person liable to pay rates (a tax on buildings paid to the local authority).

reactionary Someone who opposes social or political progress or reform, preferring the status quo.

revolution The forcible overthrow of a government or social order, in favour of a new system.

royal assent The monarch’s agreement to make a bill into a law.

safe seat A seat where a politician is highly unlikely to lose an election.

socialism
A political and economic theory of social organisation which advocates that the means of 
production, distribution and exchange should be owned or regulated by the community as a 
whole.

socio-economic Relating to social and economic factors.

specialisation The process of concentrating on and becoming expert in a particular subject or skill.

spinster An unmarried woman, typically beyond the usual age for marriage.

stamp duty
A tax put on broadsheet newspapers to make them more expensive and prevent a radical 
press.

strike A refusal to work by employees in order to force an improvement in their pay and conditions. 

suffrage The right to vote in public elections.

trade union
An organised association of workers of a trade who want to protect and further their rights 
and interests.

trade unionist A member of a trade union.

truanting Staying away from school without leave or explanation.

urbanisation An increase in the proportion of people living in urban areas compared to rural areas.

Victorian Relating to the reign of Queen Victoria, between 1837 and 1901.
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