
Teacher Guidance for Secondary English 

Overview
In conjunction with our authoring team, who have decades of English teaching experience between 
them, we have devised the following guidance pack.  It aims to offer support for English 
departments with planning and delivery during school closures caused by the Covid-19 outbreak.  

We hope it is a useful resource in and of itself. For those of you looking for additional content, we 
have flagged where Hodder Gibson resources can be used to further support planning and delivery 
and have included guidance at the end about how these can be accessed remotely during the 
school closures. 
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1. BGE S1-S3 Home Learning Packs
Overview 

Expressive writing lends itself well to remote teaching and learning and offers students the 
opportunity to develop and improve skills which require independent learning and work. 

As such, we offer here two expressive writing units of work for BGE S1-S3 courses: 

• one on Personal Writing for Second and Third Level
• the other on Creative Writing for Third and Fourth Level.

Lesson Planning 
Each pack contains lesson planning tables showing clearly what pupils will learn and achieve and 
highlighting opportunities for assessment.  

Each table also explicitly connects these lessons and assessments to the Experiences & Outcomes 
and the Benchmarks for English. 

Lesson Content 
To accompany the planning tables, lesson content pages (from our BGE S1-S3 English textbooks) 
provide a wide variety of teaching approaches and content, active learning opportunities and 
practice tasks. We have flagged how some tasks may need to be adapted for home learning. The 
material is differentiated, supporting pupils as they make the transition from Second to Third and 
Third to Fourth levels. Throughout the pages, pupils will also see how the work they are doing at 
these levels relates to the National 5 and Higher courses they will undertake later in school. 

Assessment Support 
Each pack contains two stand-alone assessments at the respective level. The assessments are made 
up of notes for teachers (which again refer to the Benchmarks), task instructions for pupils, and 
formatted assessment records for teachers to use when marking pupils’ work. 

Additional resources available for BGE 
Title ISBN 
BGE S1–S3 English: Second and Third Levels 9781510471191 
BGE S1–S3 English: Second and Third Levels Student eTextbook 9781510483941 
BGE S1–S3 English: Second and Third Levels Whiteboard eTextbook 9781510471474 
BGE S1–S3 English: Second and Third Levels Planning & Assessment Pack 9781510471436 
BGE S1–S3 English: Third and Fourth Levels 9781510471207 
BGE S1–S3 English: Third and Fourth Levels Student eTextbook 9781510483958 
BGE S1–S3 English: Third and Fourth Levels Whiteboard eTextbook 9781510471504 
BGE S1–S3 English: Third and Fourth Levels Planning & Assessment Pack 9781510471443 
Levels 3–4 English: Reading for Understanding, Analysis and Evaluation Skills 9781471868603 

2

https://www.hoddergibson.co.uk/subjects/english/products/second-level-ages-11-14/bge-s1-s3-english-second-and-third-levels
https://www.hoddergibson.co.uk/subjects/english/products/second-level-ages-11-14/bge-s1-s3-english-second-and-third-levels-student-etextbook
https://www.hoddergibson.co.uk/subjects/english/products/second-level-ages-11-14/bge-s1-s3-english-second-and-third-levels-whiteboard-etextbook
https://www.hoddergibson.co.uk/subjects/english/products/second-level-ages-11-14/bge-s1-s3-english-second-and-third-levels-planning-assessment-pack
https://www.hoddergibson.co.uk/subjects/english/products/third-level-ages-11-14/bge-s1-s3-english-third-and-fourth-levels
https://www.hoddergibson.co.uk/subjects/english/products/third-level-ages-11-14/bge-s1-s3-english-third-and-fourth-levels-student-etextbook
https://www.hoddergibson.co.uk/subjects/english/products/third-level-ages-11-14/bge-s1-s3-english-third-and-fourth-levels-whiteboard-etextbook
https://www.hoddergibson.co.uk/subjects/english/products/third-level-ages-11-14/bge-s1-s3-english-third-and-fourth-levels-planning-assessment-pack
https://www.hoddergibson.co.uk/subjects/english/products/fourth-level-ages-11-14/levels-3-4-english-reading-for-understanding-analysis-and-evaluation


Personal Writing for Second and Third Level 

Lesson Planning 

The following pages provide lesson plans and Es & Os that cover the skills and features of personal 
writing.  

This is broken down into: 

• an introduction to personal writing

• key features of personal writing

• thoughts and feelings

• showing, not telling

• description

• language: word choice & imagery
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BGE English: Second and Third Levels Planning & Assessment © Hodder & Stoughton 2020 53

BGE S1–S3 English: Second and Third Levels
The Lesson Planning Tables: Expressive Writing

Lesson Teaching notes Experiences & Outcomes Benchmarks Assessment  
opportunities

1 Introduction 
to personal 
writing

The lesson covers 
textbook page 53.

Pupils learn what  
personal writing is.

They then discuss times 
when they faced a 
challenge and settle on 
one to focus on for their 
writing.

There is a ’Strengthening’ 
exercise which asks 
pupils to write a brief 
paragraph about the 
challenge they have 
chosen.

Second Level Es & Os
When listening and talking with 
others for different purposes, I 
can: 
• share information, experiences

and opinions;
• explain processes and ideas;
• identify issues raised and

summarise main points or
findings; and

• clarify points by asking
questions or by asking others
to say more.

LIT 2-09a 

I enjoy creating texts of my choice 
and I regularly select subject, 
purpose, format and resources  
to suit the needs of my audience. 

LIT 2-20a 

I am learning to use language 
and style in a way which engages 
and/or influences my reader. 

ENG 2-27a  

Second Level Benchmarks
• Communicates clearly, audibly and with

expression in different contexts.
• Plans and delivers an organised presentation/talk

with relevant content and appropriate structure.
• Uses suitable vocabulary for purpose and

audience.
• Selects and uses resources to support

communication.

• Creates texts regularly for a range of purposes
and audiences selecting appropriate genre,
form, structure and style.

• Creates a range of short and extended texts
regularly for different purposes.

• Attempts to engage and/or influence the reader
through vocabulary and/or use of language as
appropriate to genre.
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BGE English: Second and Third Levels Planning & Assessment © Hodder & Stoughton 2020 54

BGE S1–S3 English: Second and Third Levels
The Lesson Planning Tables: Expressive Writing

Lesson Teaching notes Experiences & Outcomes Benchmarks Assessment  
opportunities

1 Introduction 
to personal 
writing

As I write for different purposes 
and readers, I can describe and 
share my experiences, expressing 
what they made me think about 
and how they made me feel. 

ENG 2-30a 

When writing to describe and share experiences: 
• Describes personal experiences, making context

and events clear.
• Describes thoughts and feelings about the

experience.
• Attempts to engage and/or influence the reader

through vocabulary and/or use of language.
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BGE English: Second and Third Levels Planning & Assessment © Hodder & Stoughton 2020 55

BGE S1–S3 English: Second and Third Levels
The Lesson Planning Tables: Expressive Writing

Lesson Teaching notes Experiences & Outcomes Benchmarks Assessment  
opportunities

1 Introduction 
to personal 
writing

Third Level Es & Os
When listening and talking with 
others for different purposes,I can: 
• communicate information, ideas

or opinions;
• explain processes, concepts or

ideas; and
• identify issues raised,

summarise findings or draw
conclusions.

LIT 3-09a 

I enjoy creating texts of my 
choice and I am developing my 
own style. I can regularly select 
subject, purpose, format and 
resources to suit the needs of  
my audience. 

LIT 3-20a

Third Level benchmarks
• Communicates in a clear expressive way in a

variety of contexts.
• Presents ideas, information or points of view

including appropriate detail or evidence.
• Organises thinking and structures talks to present

ideas in a logical order.
• Introduces and concludes talks with some attempt

to engage the audience.
• Uses signposts throughout talks to provide a

basic structure or argument, for example, topic
sentences and/or linking phrases.

• Uses appropriate tone and vocabulary for
purpose and audience.

• Applies verbal and non-verbal techniques in
an attempt to enhance communication and
engagement with audience, for example, eye
contact, body language, emphasis, pace, tone
and/or some rhetorical devices.

Writes for a range of purposes and audiences 
selecting appropriate genre, form, structure and 
style to enhance communication and meet the 
needs of audience. 

6



BGE English: Second and Third Levels Planning & Assessment © Hodder & Stoughton 2020 56

BGE S1–S3 English: Second and Third Levels
The Lesson Planning Tables: Expressive Writing

Lesson Teaching notes Experiences & Outcomes Benchmarks Assessment  
opportunities

1 Introduction 
to personal 
writing

I can engage and/or influence 
readers through my use of 
language, style and tone  
as appropriate to genre. 

ENG 3-27a

I can recreate a convincing 
impression of a personal 
experience for my reader, sharing 
my feelings and reactions to the 
changing circumstances with 
some attempt at reflection. 

ENG 3-30a 

• Creates short and extended texts regularly for
a range of purposes and audiences.

• Engages and/or influences the reader through
use of language, style and/or tone as
appropriate to genre.

When writing to convey personal experiences: 
• Establishes a clear context and setting for events.
• Describes events, making feelings and reactions

clear.
• Makes some attempt to reflect on experiences

and/or feelings.
• Engages and/or influences the reader through

use of language, style and/or tone.
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BGE English: Second and Third Levels Planning & Assessment © Hodder & Stoughton 2020 57

BGE S1–S3 English: Second and Third Levels
The Lesson Planning Tables: Expressive Writing

Lesson Teaching notes Experiences & Outcomes Benchmarks Assessment  
opportunities

2 Key features 
of personal 
writing

The lesson covers 
textbook page 54.

Pupils are introduced to 
four important features of 
personal writing:
• thoughts and feelings
• showing, not telling
• description
• language: word choice

and imagery
Pupils will discuss model 
paragraphs in pairs: one 
that contains these four 
features and one that 
does not. 

Second Level Es & Os
I can select and use a range of 
strategies and resources before 
I read, and as I read, to make 
meaning clear and give reasons 
for my selection. 

LIT 2-13a 

I can:
• discuss the writer’s style and

other features appropriate to
genre.

ENG 2-19a (extract)

Third Level Es & Os
I can select and use the 
strategies and resources I find 
most useful before I read, and as 
I read, to monitor and check my 
understanding. 

LIT 3-13a

I can:
• identify and comment on

aspects of the writer’s style
and other features appropriate
to genre using some relevant
evidence.

ENG 3-19a (extract)

Second Level benchmarks
• Reads with fluency, understanding and

expression using appropriate pace and tone.
• Uses knowledge of context clues, punctuation,

grammar and layout to read unfamiliar texts
with understanding.

• Applies a range of reading skills and strategies
to read and understand texts, for example,
skimming, scanning, predicting, clarifying and/or
summarising.

• Makes relevant comments about aspects of the
writer’s style, use of language and other features
appropriate to genre, with reference to the text.

Third Level benchmarks
Applies a range of strategies to engage with and 
interrogate texts, for example, skimming, scanning, 
predicting, clarifying, summarising and analysing.

• Identifies and makes evaluative comments about
aspects of the writer’s style, use of language
and other features appropriate to genre with
supporting evidence.
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BGE English: Second and Third Levels Planning & Assessment © Hodder & Stoughton 2020 58

BGE S1–S3 English: Second and Third Levels
The Lesson Planning Tables: Expressive Writing

Lesson Teaching notes Experiences & Outcomes Benchmarks Assessment  
opportunities

3 Thoughts 
and feelings

The lesson covers 
textbook page 55.

Pupils will work in groups 
to come up with different 
ways to describe a range 
of emotions: happy, sad, 
scared and surprised. 

They will end up with a 
useful word bank for  
their personal writing.

All Second and Third Level  
Es & Os as in Lesson 2 above

All Second and Third Level benchmarks as in 
Lesson 2 above
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BGE English: Second and Third Levels Planning & Assessment © Hodder & Stoughton 2020 59

BGE S1–S3 English: Second and Third Levels
The Lesson Planning Tables: Expressive Writing

Lesson Teaching notes Experiences & Outcomes Benchmarks Assessment  
opportunities

4 Showing, 
not telling

The lesson covers  
textbook pages 35–36.

Pupils will learn about 
showing, not telling. 
There is a task that 
asks pupils to change 
sentences that merely 
‘tell’ to ones that show.

All Second and Third Level Es 
& Os as in Lessons 2 & 3 above

All Second and Third Level benchmarks as in 
Lessons 2 & 3 above
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BGE English: Second and Third Levels Planning & Assessment © Hodder & Stoughton 2020 60

BGE S1–S3 English: Second and Third Levels
The Lesson Planning Tables: Expressive Writing

Lesson Teaching notes Experiences & Outcomes Benchmarks Assessment  
opportunities

5 a & b 
Description

The lesson covers 
textbook page 57.

Pupils will learn about 
using the five senses, 
and about powerful 
adjectives and adverbs.

They will read an extract 
from Ross Mackenzie’s 
The Nowhere Emporium 
to look at use of vivid 
description.

There is a ‘Strengthening’ 
exercise that asks 
pupils to look further at 
the extract and identify 
descriptive language.

An ‘Extending’ task 
asks pupils to write a 
descriptive paragraph of 
their own. Prompts are 
provided for this.

Most classes will take 
two lessons to complete 
this material. 

All Second and Third Level 
Es & Os as in Lessons 2, 3 & 4 
above

All Second and Third Level benchmarks as in 
Lessons 2, 3 & 4 above
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BGE English: Second and Third Levels Planning & Assessment © Hodder & Stoughton 2020 61

BGE S1–S3 English: Second and Third Levels
The Lesson Planning Tables: Expressive Writing

Lesson Teaching notes Experiences & Outcomes Benchmarks Assessment  
opportunities

6 a, b & c 
Language: 
word choice 
and imagery

The lesson covers  
textbook pages 58–61.

Most classes will take 
two or three lessons for 
this work.

Pupils will learn about 
word choice. With a 
partner or group, they will 
find better alternatives to 
a selection of overused 
words: good, bad, nice, 
said, walked, happy  
and sad.

There is a ‘Strengthening’ 
exercise that asks pupils 
to improve a given 
paragraph by varying the 
underlined words.

Pupils will learn about 
imagery. They will 
complete a task that asks 
them to correctly identify 
similes and metaphors. 

All Second and Third Level 
Es & Os as in Lessons 2, 3,  
4 & 5 above

All Second and Third Level benchmarks as in 
Lessons 2, 3, 4 & 5 above
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Lesson Content 

The following pages provide student facing content to accompany the lesson plans. 

Note that the Active Learning tasks throughout may need to be adapted to independent learning 
tasks depending on your current teaching arrangements. Our suggestions for this are as follows: 

Active learning task Adaption required 
p.53 (Building) Students can spend 5 minutes thinking independently about challenges 

they have faced instead of discussing these with a partner. 
p.54 (Building) Students will need to consider the paragraphs individually and decide 

which one they think is the more successful one and why. They could be 
asked to jot down a few key reasons why they made their choice. 

p.55 (Building) Rather than discussing the emotions in a small group, students should be 
asked to spend a few minutes thinking about each of the emotions in the 
table in order to come up with as many ways to describe them as 
possible. 

p.56 (Building) Students can complete this task independently instead of with a partner. 
p.57 (Strengthening) Students can complete this task independently instead of with a partner. 
p.58 (Building) Students can complete this task independently instead of with a partner 

or in a small group. Teachers can shared collated words with the full class 
digitally so that students can extend their word banks. 

p.60 (Building) Students can take the option to complete this task on their own instead of 
with a partner. 

p.60 (Strengthening) Teachers can take the decision on whether or not to share the improved 
sentences that students write with the rest of the class. 

For departments using the full BGE S1-S3 English Second and Third Level textbook, the personal 
writing chapter goes on to take pupils through two particular personal writing tasks: one on a 
challenging experience, the other about a special trip.   

Acknowledgement 

We are very grateful to Floris Books for granting us permission to use an excerpt from their fantastic book 
The Nowhere Emporium by Ross MacKenzie on p57 of the lesson pages. You can find out more about this 
book at their website: https://discoverkelpies.co.uk/books/adventure/nowhere-emporium-2/ 
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53

u Personal writing
The best personal writing tells the story of an experience, along with lots of 
description of your thoughts and feelings. A good way to make sure that you 
achieve this is by choosing something to write about 
that made you feel some strong emotion.

The next few pages are going to help you to practise 
your personal writing skills. Later in the chapter you will 
plan and write about a trip you have enjoyed.

Let’s start by thinking about a time when you had to 
face a challenge. This is a good task because everybody 
has to face challenges in life, whether it is a big 
challenge like losing a loved one, or a smaller challenge 
like learning how to ride a bicycle.

Building
Work with a partner. Spend five minutes discussing challenges that you have 
each faced; big ones and small ones. You should each decide on one challenge to 
use for the next few activities.

Your teacher will now give you a few minutes to write some notes about this 
challenge in your jotter. You should write down the following two things first:

1 What happened?

2 When did it happen?

Now you should think about your thoughts and feelings throughout the 
challenge. Add the following to your notes:

3 How did you feel throughout this challenge?

4 Do you have any other thoughts or feelings, now that you look back on the 
experience?

Strengthening
Your teacher will now give you time to write about your challenging experience. 
Try your best to include all of your answers to the four questions you have 
taken brief notes on. 

Look at the following example to give you an idea:

Two years ago my auntie asked me to do a reading at her 
wedding. I was excited but also very nervous. It actually went 
well and I felt proud of myself after it was done. Now that I 
look back on the experience, I wish I hadn’t been so worried 
about it.

Active learning

Personal writing

471191_02_BGE_Eng_023-064.indd   53 15/01/20   1:55 PM
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2 Writing

Building
Read the two paragraphs that follow. They are both on the topic of facing a 
challenge.

Paragraph A

I faced a challenge when I went to Alton Towers because I am 
scared of heights. I was embarrassed about being so afraid and didn’t 
want anyone to know. I felt really nervous when I queued up for the 
first ride we went on. It wasn’t as bad as I thought it would be and I 
managed to go on a few. I am still a bit scared of heights though.

Paragraph B

I was already awake before my alarm clock started to drone loudly. 
In fact, I hadn’t slept properly all night. I had tossed and turned like 
a freshly caught fish gasping for life. Every time I thought I might 
be about to drop off to sleep, the fear crept back into my mind. 
Today was the day I faced one of my fears. Today was the day my 
class headed to Alton Towers. I was terrified.

With a partner or in a small group, discuss which paragraph you think is the more 
successful one and why.

It will hopefully be clear that paragraph B is better because writer B has used 
those key features we have already discussed:

● thoughts and feelings

● showing, not telling

● description

● language: word choice and imagery.

The next few pages will help you to understand how to use them yourself. ➜

Active learning

›› Key features of personal writing
Usually, personal writing should be about an event or events that took place over 
a short time span. It should also be based on real events.

The next few pages will look in detail at some of the features that make a piece 
of high-quality personal writing:

● thoughts and feelings

● showing, not telling

● description

● language: word choice and imagery.

Let’s look now at some examples of personal writing.

471191_02_BGE_Eng_023-064.indd   54 15/01/20   1:55 PM
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Personal writing

› Thoughts and feelings
Thoughts and feelings are what bring your personal writing to life. When you write, 
try to include how you felt at the time and how you feel now that you look back. 
One way to describe your thoughts and feelings in personal writing is to use a 
range of interesting words for them. Another is to try and show how you felt, rather 
than just tell the reader. A good piece of personal writing will probably use both of 
these techniques to describe thoughts and feelings.

Building
Work with a small group to complete the following task. Discuss each of the 
following emotions and try to come up with as many ways to describe them 
as possible. Record your answers in a table like the one below. To help you get 
started, there are a couple of ideas for each emotion.

Happy Sad Scared Surprised
delighted full of sorrow terrified shocked
excited disappointed horrified amazed

There are lots of other emotions that you might want to describe, but you now 
have a helpful word bank to get you started.

Active learning

› Showing, not telling
The skill of showing, not telling, is one that a teacher has probably taught you 
previously. It is a very useful way of making your writing more successful.

Some writers simply tell you things, but better writers show you things. Let’s 
have a look at this difference:

Tell: ‘He was upset.’

Show: ‘He bit his lip, as hot tears sprang into his eyes.’

Strengthening
Having looked at the two example paragraphs, especially paragraph B, you may 
want to redraft the paragraphs you wrote about a challenge that you faced. 
This will allow you to put into practice some of the techniques you have just 
discussed.

471191_02_BGE_Eng_023-064.indd   55 15/01/20   1:55 PM
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2 Writing

Building
Work with a partner to complete the following task. Rewrite each of the 
sentences below to show, rather than tell. The first has been done as an 
example for you.

1 She was annoyed with her friend.

She tutted and rolled her eyes as she had to ask her friend again if he 
was listening.

2 It was very windy outside.

3 He felt miserable.

4 The wee boy was delighted.

5 She concentrated on the task.

6 The graveyard was spooky.

7 The loch was calm.

8 The teacher was furious.

For suggested answers, see pages 126–7.

Active learning

› Description
Lots of descriptive detail makes your writing better. It helps your reader to 
picture where you were and what was happening.

A couple of ways that you can be more descriptive are by:

● using your five senses. As well as describing what you saw, also describe what
you smelled, heard, touched and tasted.

● using powerful adjectives and adverbs. Adjectives are words that describe
nouns, for example, big, noisy or wooden. Adverbs are words that describe
verbs, for example, quickly or silently.

471191_02_BGE_Eng_023-064.indd   56 15/01/20   1:55 PM
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Personal writing

Building
Your teacher will give you time to read the extract below taken from The 
Nowhere Emporium by Ross MacKenzie and draw a picture of the shop or the 
man who sits behind the desk. Include as much detail as you can.

The shop was a cave of wonders. Everywhere he looked, Daniel saw 
something he wanted to pick up, to hold, to have as his own. Silver and 
gold and crystal gleamed and sparkled in the light of a spitting fire. 
Intricate wooden clocks and mirrors of varying size and splendour covered 
the walls. Tiny fish flashed like bars of copper in a glass tank. There were 
porcelain dolls and wooden soldiers; rusted swords; stuffed animals; 
columns of books as high as the ceiling; jewels that seemed to glow with 
a silvery light. A stuffed polar bear sat in one corner, eyeing the shop like 
a watchman. Even particles of dust, caught in a bar of sunlight, seem to 
glow like stars.

‘How did you get in here? We’re closed!’

The voice startled Daniel. In the far corner of the room stood a grand desk 
with feet carved like an eagle’s talons. Behind the desk sat a small man 
in a dusty suit. His wavy brown hair was wild and tangled, falling over his 
handsome face. On the desk in front of the man lay a battered book. His 
hand hovered over an open page, clutching a fountain pen. He stared at 
Daniel with eyes the colour of thunderclouds.

Strengthening
Work with a partner. Re-read the extract and look for all of the descriptive 
language that the author has used. Write down at least ten examples of 
descriptive words or phrases.

For suggested answers, see page 127.

Extending
Using the descriptive techniques from above, write your own descriptive 
paragraph about one of the following:

● your English classroom

● a busy shop

● a quiet library

● your bedroom

● a forest.

Active learning
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2 Writing

› Language: word choice and imagery
To add to the quality of your personal writing, you are going to do some work on 
word choice and imagery.

Word choice
Great writing makes use of lots of different words, not just the same ones all of the 
time. Similarly, great writing uses words that are specific and interesting, not vague 
or bland. Words like good, bad, nice, said and walked are often used far too much.

You have already done some work in this chapter on varying your word choice. 
Look back at the task where you came up with better alternatives to said on 
page 52 or the work you did on creating a word bank for a range of emotions 
on page 55.

Happy Sad Scared Surprised
delighted full of sorrow terrified shocked
excited disappointed horrified amazed

Building
With a partner or in a small group, come up with at least eight more descriptive 
alternatives to the following words. Your teacher may provide you with a 
thesaurus to help you with this activity. Each of you should write down the 
words you come up with in your jotter.

good

walked

nice

sad

bad

happy

said

Your teacher may now gather ideas from around the class, so that you can add 
even more alternative words to these word banks. ➜

Active learning
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Personal writing

Strengthening
Rewrite the following paragraph, replacing all of the underlined words with 
more interesting alternatives. You will hopefully be able to use some of the 
words from your newly-created word banks.

I had been playing on the Xbox when my dad said I had to go and 
buy milk. I was sad because I had been in the middle of a good game. 
However, as I walked along to the shop, I noticed that it was a nice day. 
I wondered if any of my friends might want to go to the park later. I 
reached the shop and noticed that the nice man who normally worked 
there wasn’t behind the counter. Hopefully this didn’t mean that the 
grumpy man was working today. No matter what I did, he always said 
‘Kids are bad and not to be trusted’. I was happy when the nice man 
walked through from the back and sold me the milk.

For suggested answers, see page 127.

Imagery: similes and metaphors
A great way to improve your descriptive writing is to use techniques like similes 
and metaphors.

A simile is a figure of speech in which the words like or as are used in a 
comparison of two things. For example, ‘My brother eats like a pig.’ This simile 
makes it clear that, just as a pig is very messy and dirty when it is eating, so too 
my brother makes a big mess when he eats.

A metaphor is a 
comparison between two 
things where one thing is 
said to be the other. For 
example, ‘My brother is 
a pig.’ This isn’t literally 
true, but it’s a very strong 
way of saying there are a 
lot of similarities.

471191_02_BGE_Eng_023-064.indd   59 15/01/20   1:55 PM

20



60

2 Writing

Building
Work on your own or with a partner. Read through the sentences in the list 
below. For each, decide if it is a simile or a metaphor. 

Write the numbers 1–10 in your jotter and write ‘simile’ or ‘metaphor’ beside 
the numbers once you have decided what technique is being used. 

The first has been done for you as an example.

1 Her eyes glittered with anger. metaphor
 2 His hair looked like a bird’s nest.

 3 The new kid is as tough as old boots.

 4 I’ve got a tonne of homework.

 5 Her skin is as soft as a newborn baby’s.

 6 The sky was a kaleidoscope of colour.

 7 My sister is a monster.

 8 The jelly was as wobbly as a plane in turbulence.

 9 She was as tall and spindly as a giraffe.

10 The boy battled with his test.

For answers, see page 127.

Strengthening
You are going to create some similes and metaphors of your own. But first, a 
note on cliché.

A cliché is a phrase that has been used so much that it has lost its original 
impact and no longer makes people think. There are lots and lots of similes and 
metaphors that are now clichés, for example, ‘as quiet as a mouse’. When you 
complete the following tasks, try your best to avoid clichés and come up with 
original and interesting similes and metaphors.

Your task is to liven up the following sentences by including similes or 
metaphors. Write your improved sentences in a list in your jotter, ready to share 
with your teacher or class.

 1 My granny is very old.

 2 The boy coughed.

 3 The books were heavy.

 4 The puppy ran into the room.

 5 The cake was delicious.

 6 We climbed the mountain.

 7 The film was very exciting.

 8 The phone rang loudly.

 9 The homework was difficult.

10 I rode my bike down the hill.

Active learning
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Answers

Suggested answers to the show, not 
tell task on p.56
Pupil responses will vary greatly. Suggested 
answers include:

 1 She tutted and rolled her eyes as she had to 
ask her friend again if he was listening.

 2 Sheets of rain hit the window as she looked 
out at the trees moving wildly from side to 
side.

 3 Tears filled his eyes as he stared out of the 
window.

 4 A huge smile spread across his face as he 
heard the good news.

 5 She stuck her tongue out ever so slightly as 
she slowly and carefully copied the table into 
her jotter.

 6 They stood at the entrance to the graveyard, 
nervous as they looked in at the dark shadows 
and mossy old gravestones.
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 7 There was no breeze and the surface of the 
water was perfectly still.

 8 ‘What on earth do you think you are doing?’ 
roared the teacher.

Suggested answers for The Nowhere 
Emporium descriptive language task on 
p.57
At least ten from the following:

● a cave of wonders

● silver and gold and crystal gleamed and
sparkled

● the light of a spitting fire

● intricate wooden clocks and mirrors of varying
size and splendour

● tiny fish flashed like bars of copper

● porcelain dolls and wooden soldiers

● rusted swords

● stuffed animals

● columns of books as high as ceiling

● jewels that seemed to glow with a silvery light

● a stuffed polar bear

● eyeing the shop like watchman

● particles of dust, caught in a bar of sunlight,
seem to glow like stars

● a grand desk with feet carved like an eagle's
talons

● a small man in a dusty suit

● his wavy brown hair was wild and tangled,
falling over his handsome face

● a battered book

● clutching a fountain pen

● eyes the colour of thunderclouds
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Answers

I had been playing on the Xbox when my dad 
announced I had to go and buy milk. I was gutted 
because I had been in the middle of a tremendous 
game. However, as I wandered along to the shop, 
I noticed that it was a sunny day. I wondered if any 
of my friends might want to go to the park later. 
I reached the shop and noticed that the friendly 
man who normally worked there wasn’t behind 
the counter. Hopefully this didn’t mean that the 
grumpy man was working today. No matter what I 
did, he always said, ‘Kids are wicked and not to be 
trusted’. I was relieved when the kinder man walked 
through from the back and sold me the milk.

Answers to similes and metaphors task 
on p.60
 1 metaphor

 2 simile

 3 simile

 4 metaphor

 5 simile

 6 metaphor

 7 metaphor

 8 simile

 9 simile

10 metaphor
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Suggested answers to alternative 
 descriptive words task on p.59
The suggested answers below are an example  
only – there is a huge range of other options 
that will be equally valid.
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Assessment Support 

The following pages provide two possible assessment tasks to accompany the lesson plans and 
textbook content. 
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BGE S1–S3 English: Second and Third Levels
The Assessment Tasks

Choose one of the following personal writing topics to write about.
1. A Memorable Day

Write about a day that you remember clearly. Spend some time thinking about why 
it was so memorable. You may choose to write about one of the following ideas: 
• a birthday
• a trip to the seaside
• a memorable day out
• a concert
• a school trip
• a visit to a zoo or a theme park
• a trip to a castle
• a family occasion
• the first day of a holiday
• Christmas Day

Think back to the day you have chosen. The following questions may help in planning 
your ideas.
• What are the main events that you can remember?
• Can you remember some of your thoughts and feelings on that day?
• Why was this day so important to you?

You may wish to use a planning sheet to make notes. 

2. Feelings and Emotions

Write about a time when you felt powerful emotions. 

There are three options for writing about emotions, A, B or C. Choose one of the 
options below.

Choose Emotions Option A. Write about a time when you felt scared.

Or Choose Emotions Option B. Write about a time you felt proud of something 
you had done.

Or Choose Emotions Option C. Write about a time you felt angry.  

Whichever option you pick, think back to the experience you have chosen. The 
following questions may help in planning your ideas.
• What are the main events you can remember?
• Why did you feel such powerful emotions?

You may wish to use a planning sheet to make notes.
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BGE S1–S3 English: Second and Third Levels
The Assessment Tasks

Personal Writing Planning Guide

You might wish to use the following planning guide. Make notes in each box.

What personal experience have you chosen to write about?

Make a list of the important events / incidents that you will describe.

Where and when did the experience take place?

How will you begin your personal experience?

What thoughts and feelings will you describe?

How will you reflect on this personal experience?
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BGE S1–S3 English: Second and Third Levels
The Assessment Tasks

Advice for Personal Writing 
Before you begin writing you should read over this section carefully.

You should try to make your personal writing as interesting for the reader as possible.

1. Think about what you are going to write about and plan your ideas.

2. Write using “I”, because you are writing about yourself.

3. Remember to describe: what you did, what you saw, where you were, how you felt
and what you thought.

4. Try to describe the most important events clearly.

5. Look for opportunities for description in your personal essay.

6. It is important to describe your feelings clearly.

7. Try to explain what you were thinking about at different points of the experience.

8. Try to reflect on the experience.
• Think about what you learned from the experience.
• How you were affected by the experience?
• What do you think about the experience now – looking back on what happened?
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BGE S1–S3 English: Second and Third Levels
The Assessment Tasks

Criteria Strengths displayed Development need

Describes personal experience 
making context and events 
clear

Describes thoughts and  
feelings about the experience

Comments/Notes:

Attempts to engage the reader 
through vocabulary and /or use 
of language 

Comments/Notes:

Uses paragraphs to separate 
ideas and thoughts

Writes most sentences in a 
grammatically accurate way 

Punctuation is mainly accurate

Spells most words correctly

Comments/Notes:

Assessment Record – Personal Writing Second Level

Student: Class:

Topic: Date:
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BGE S1–S3 English: Second and Third Levels
The Assessment Tasks

Criteria Strengths displayed Development need

Establishes a clear context 
and setting for events 

Describes events, making  
feelings and reactions clear

Makes some attempt to reflect 
on experiences and feelings

Comments/Notes:

Engages the reader through 
vocabulary, language, style 
and/or tone

Comments/Notes:

Uses paragraphs to structure 
content

Writes almost all sentences in 
a grammatically accurate way

Punctuation is varied and 
mainly accurate 

Spells most words correctly, 
including unfamiliar or  
specialist vocabulary  

Comments/Notes:

Assessment Record – Personal Writing Third Level

Student: Class:

Topic: Date:
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Creative Writing for Third and Fourth Level 

Lesson Planning 

The following pages provide lesson plans and Es & Os that cover the skills and features of creative 
writing. 

This is broken down into: 

• an introduction to creative writing

• features of a short story: plot

• features of a short story: character

• features of a short story: setting

• showing, not telling
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BGE S1–S3 English: Third and Fourth Levels
The Lesson Planning Tables: Expressive Writing

Lesson Teaching notes Experiences & Outcomes Benchmarks Assessment  
opportunities

1 Introduction 
to creative 
writing

The lesson covers 
textbook page 26.

The lesson allows pupils 
to agree on an under-
standing of what fiction, 
novels, and stories are.

As explained in the 
Teacher’s Task box on 
page 27, it is highly rec-
ommended that teachers 
select a number of short 
stories they think pupils 
would enjoy, and make a 
habit of regularly reading 
stories to the class at the 
start of lessons, as an 
accompaniment to all  
the more specific work  
in the textbook.

Third Level Es & Os
I regularly select and read, listen 
to or watch texts for enjoyment 
and interest, and I can express 
how well they meet my needs 
and expectations and give  
reasons, with evidence, for  
my personal response.

LIT 3-11a (extract)

Fourth Level Es & Os
I regularly select and read texts 
for enjoyment and interest, and I 
can express how well they meet 
my needs and expectations and 
give reasons, with evidence, for 
my personal response.

LIT 4-11a (extract)

Third Level benchmarks
• Gives a personal response to texts with appropri-

ate justification.
• Explains how well a text or source meets needs

and expectations with appropriate justification.

Fourth Level benchmarks
• Gives a personal response to texts or explains

how well a text or source meets needs and
expectations, justifying opinion with relevant
reference to the text.
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BGE S1–S3 English: Third and Fourth Levels
The Lesson Planning Tables: Expressive Writing

Lesson Teaching notes Experiences & Outcomes Benchmarks Assessment  
opportunities

2 a & b 
Features of 
a short story 
– plot

The lesson covers  
textbook pages 27–34.

Pupils learn about plot 
by reading the story  
Straw in the Ear.

This allows them to 
access some quite  
complex ideas about 
story structure,  
including:
• initiating incident
• using challenges

to develop plot
• climax
• resolution
• use of twist or

cliffhanger endings.

Extracts from LIT 3-11a and LIT 
4-11a as above.

Third Level benchmarks
• Selects texts regularly for enjoyment and interest

or relevant sources to inform thinking.
• Gives a personal response to texts with

appropriate justification.
• Explains how well a text or source meets needs

and expectations with appropriate justification.
• Applies a range of strategies to engage with

and interrogate texts, for example, skimming,
scanning, predicting, clarifying, summarising
and analysing.

Fourth Level benchmarks
• Selects regularly and independently, texts for

enjoyment and interest or relevant sources to
inform thinking.

• Gives a personal response to spoken texts or
explains how well a spoken text or source meets
needs and expectations, justifying opinion with
relevant reference to the text.

• Applies a range of strategies to engage with
and interrogate texts, for example, skimming,
scanning, predicting, clarifying, summarising,
analysing and annotating.
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BGE S1–S3 English: Third and Fourth Levels
The Lesson Planning Tables: Expressive Writing

Lesson Teaching notes Experiences & Outcomes Benchmarks Assessment  
opportunities

3 Features of 
a short story 
– character

The lesson covers  
textbook pages 34–36.

Pupils learn about plot 
by referring again to the 
story Straw in the Ear.

This allows them to 
consider what characters 
look like, their person-
alities, and what drives 
them.

Third Level Es & Os
I can select and use the strate-
gies and resources I find most 
useful before I read, and as I 
read, to monitor and check my 
understanding. 

LIT 3-13a

Fourth Level Es & Os
Before and as I read, I can apply 
strategies and use resources 
independently to help me read a 
wide variety of texts and/or find 
the information I need. 

LIT 4-13a

Third Level benchmarks
• Applies a range of strategies to engage with

and interrogate texts, for example, skimming,
scanning, predicting, clarifying, summarising
and analysing.

Fourth Level benchmarks
• Applies a range of strategies to engage with

and interrogate texts, for example, skimming,
scanning, predicting, clarifying, summarising,
analysing and annotating.
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BGE S1–S3 English: Third and Fourth Levels
The Lesson Planning Tables: Expressive Writing

Lesson Teaching notes Experiences & Outcomes Benchmarks Assessment  
opportunities

4 Features of 
a short story 
– setting

The lesson covers 
textbook page 36.

Pupils learn about setting 
by referring again to the 
story Straw in the Ear.

Third & Fourth Level Es & Os 
as in lesson 3 above.

Third & Fourth Level benchmarks as in lesson 3 
above.
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BGE S1–S3 English: Third and Fourth Levels
The Lesson Planning Tables: Expressive Writing

Lesson Teaching notes Experiences & Outcomes Benchmarks Assessment  
opportunities

5 Show, don’t 
tell

The lesson covers  
textbook pages 37–38.

Pupils work with sen-
tences that first make 
them infer a shown 
feeling, and then with 
instructions that get them 
to show feelings in their 
own writing.

Teachers may 
decide after 
page 38 that 
pupils are 
ready to plan 
and write their 
own stories for 
assessment.

The next part 
of the textbook 
chapter, and 
the next two 
units in these 
lesson plan-
ning tables, 
explain how  
to write:
• a ghost story
• a hero’s

journey
story.
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Lesson Content 

The following pages provide student facing content to accompany the lesson plans. 

Note that the Active Learning tasks throughout may need to be adapted to independent learning 
tasks depending on your current teaching arrangements. Our suggestions for this are as follows: 

Active learning task Adaption required 
p.26 This task asks the class to work together to list a few things. This could be 

facilitated remotely by asking students to contribute at the start of the 
week and then sharing the combined contributions later in the week or at 
the start of the subsequent week.  

Alternatively, students could be asked to individually think about the 
answers to the questions. If taking this option, it might be worth providing 
a list of fiction and non-fiction book titles to complete the 2nd bullet point, 
or asking them to ignore that part of the task.  

The glossary definition in the textbook is: 
novel: a long story, divided into chapters and filling up a whole book 

p.27 Students can come up with their own definitions independently. 

The glossary definitions in the textbook are as follows:  
plot: the things that happen in a story, in the order that we read about 
them  
character: a made-up person in a story, novel, play, TV drama or film 
setting: the place and/or time when the plot of a novel or story takes 
place 

p.30 Students can complete this task independently instead of as a class. 
p.31 (Building) Students can complete this task independently instead of with a partner, 

and share answers with the teacher instead of the class. 
p.32 You may wish to add a number or letter to each sentence so that it is 

easier to track answers remotely. 
p.34 (first task) Students can complete this task independently instead of as a class. 
p.35 (Building,
Strengthening and
Extending)

Students can complete each of these tasks on their own instead of with a 
partner. 

p.36 (first task) Students can write short notes in response to these questions instead of 
discussing them with the class. 

p.37 (Building) Students share answers with just the teacher instead of the full class. 

For departments using the full BGE S1-S3 English Third and Fourth Level textbook, the creative 
writing chapter goes on to take pupils through two particular creative writing tasks: a ghost story 
and a hero’s journey story. 
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2 Expressive writing
This chapter will teach you about two kinds of 
expressive writing. Expressive writing is the kind 
where you bring a lot of yourself into what you 
write. First, you will work on creative writing, when 
you will use your imagination to create stories. 
Then you will learn about personal writing which 
gives you the opportunity to write about yourself, 
your life and the things that are important to you.

For each type of writing, you will see examples 
and models. You will have the chance to try 
smaller tasks, before being guided to write longer 
pieces that will let you use the skills you’ve been 
learning.

u Creative writing
When someone writes creatively, they use their imagination. We also call this 
kind of writing fiction, which means that it is made up.

How many different kinds of creative writing can members of your class think 
of? Work with your teacher to make a list.

For suggested answers, see page 205.

Now ask each person in your class to give the name of the last book they read. 
Your teacher, or a pupil, should make a mark on the whiteboard, or in a jotter, 
every time someone names a fictional book.

● How many people are in your class?

● How many of them named imaginative, fictional books?

● Most of these fictional books were probably novels. Can your class agree on
a definition of what a novel is?

For a suggested definition, see page 218 in the Glossary.

Active learning

We don’t have space in this book to teach you about all these types of creative 
writing, and you don’t have time in your English lessons to write a whole novel. 
(That’s alright, because your teacher wouldn’t have time to read a novel by every 
person in the class anyway.)

We are going to learn about writing stories and give you a chance to try two 
particular story types.
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Creative writing

Teacher’s task
The next few pages of this chapter will deal with the key features of a 
story. These features will be illustrated by short examples and extracts. 
In this chapter is a story, ‘Straw in the Ear’, which pupils will read in its 
entirety and then look at in detail.

One of the most helpful ways for your pupils to learn about story 
writing is to hear, read and experience a variety of whole stories. So, it’s 
a good idea to begin each of the next few lessons with your class by 
simply reading a short story to them.

If you begin each day’s creative writing lesson with a story, you can 
help pupils refer to aspects of that day’s story, or to aspects of stories 
you have read to them already, in a way that fits and supports the 
focus of the lesson.

There is another whole story in this book, ‘The Veldt’ by Ray Bradbury, 
which you will find on page 112 of Chapter 4 (the chapter on critical 
reading and writing), and which you may want to read with your pupils. 
You may wish to find one of Roald Dahl’s stories that end with a twist, 
as twist endings are mentioned on page 33. You will also have favourite 
stories of your own that you’d like to read. Take some time now to create 
a bank of stories you think your class would enjoy hearing.

›› Features of a story
A story needs three things:

1 a plot

2 some characters

3 a setting.

Can your class agree on a definition of what each of 
these is?

For suggested definitions, refer to the Glossary.

Active learning

To allow us to learn about these features, we’re going to 
look at one example of a story. Read the story together now as 
a class.
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2 Expressive writing

1 Anna couldn’t think of anything worse. Her best friend and next-door neighbour Kate had left 
suddenly without even telling her, and now a stranger was moving in!

2 The removal van drew up next door and Anna watched a pale man get out. He must have been 
nearly two metres tall. The strangest thing of all was his eyes. They weren’t the usual blue, brown 
or green: they were black, pure black, the sort of colour you see when you’re in a dark room and 
shut your eyes and can’t tell the difference.

3 The odd-looking man said something to the van driver who nodded, reached into the van and 
took out a plant, a sofa and a box. The strange man took these things, one after the other, into the 
house as the removal van drove away.

4 ‘That’s strange,’ Anna thought. ‘Why does he have so little furniture?’

5 ‘Anna!’ her mum called. ‘Come and welcome our new neighbour.’

6 Anna reluctantly walked down the stairs. She wanted to make him feel welcome, but something 
inside of her was telling her not to.

7 When he answered the door and smiled, Anna almost changed her mind. He introduced himself, 
‘Hi; my name is Neil Anderson but you can call me Neil A.’

8 ‘Hello,’ said Anna’s mum. 'I’m Caroline Wilson and this is my daughter Anna.’

9 The adults continued talking but Anna was wondering why he wanted to be called Neil A? Why 
not just ‘Neil’ or ‘Mr Anderson’?

10 When they got back home Anna wrote his name on a piece of paper. She couldn’t help feeling 
there was something wrong. She looked across into her mirror and saw her reflection and the 
reflection of the piece of paper, which now read a different word.

11 Anna gasped. ‘Neil A’ backwards was AlieN! Anna’s mind raced.

12 ‘Mum!’ Anna shouted down the stairs. She was almost hyperventilating. ‘Mum, our new neighbour, 
he’s an alien!’

13 ‘Whatever gave you that idea? That’s ridiculous.’

14 ‘But …’

15 ‘That’s enough. I know you’re missing Kate but you have to be nice to Neil A. He is just new and 
doesn’t know anyone else in the neighbourhood.’

16 Anna couldn’t believe this, but what else could she do? Who was ever going to believe a ten-year-
old girl? No one.

17 She went to her room and sat on her bed staring out the window. A tall figure was outside, in 
next-door’s garden, kneeling on the ground.

18 Anna stood up and peered out the window. What was he doing?

19 Neil A was gesturing at a nearby cat to come over. Anna recognised the animal. It was a  
friendly one that would come to anyone who called it. It came to Neil A and, instead of just 
stroking it, he snatched it up.

‘Straw in the Ear’

➜
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Creative writing

20 Anna opened a drawer, keeping her eyes on the garden as she fumbled for her binoculars.

21 Suddenly, Neil A whipped around and looked up. His pure black eyes stared into Anna’s. A shiver 
ran down her back.

22 Then, Neil A made a 90-degree turn, still holding the cat, and marched down his new garden. At 
the far end stood a dome-shaped building made out of sticks. Neil A opened a small door in its 
side and climbed in, still holding the cat.

23 Anna stared through the binoculars. Through the slats in the dome she watched as Neil A took a 
drinking straw out of his pocket. With one hand he pinned the struggling tabby cat down and with 
the other placed the straw delicately in the defenceless creature’s ear. 

24 Neil A put his mouth around the straw and sucked. The cat struggled less and less. 

25 A few minutes later, Neil A picked up his fluffy victim and placed it in a box, the very same box he 
had brought when he moved in. 

26 Right, that was it. Anna had seen all she needed to. She was going to confront him.

27 She stood up. The massive figure of Neil A was now clutching a struggling mouse.

28 Carefully, Anna tiptoed down the stairs, trying not to make a sound. She peered into the living 
room. Her mum was sitting on the sofa watching TV and was oblivious to what Anna was doing.

29 Anna snuck past and into the kitchen. She tried to open the back door but it was locked. Gazing up 
she saw the gold shiny key hanging on its peg a few feet above her head. She had always been small 
for her age so she had learned a few ways to reach things. The most effective one was to get a chair, 
but the nearest one was in the dining room, which had glass doors through into the living room. It 
was too risky. She jumped, reaching as high as she could, but she just couldn’t jump high enough.

30 Anna crept back along the hall and pushed the front door handle. Luckily it opened. She pulled it 
behind her and it closed with a gentle click.

31 She darted down the path leading to her back garden, then eased through the tiny gap in the 
fence that she and Kate used to wriggle through to visit each other.

32 An eerie green light was beaming out from between the sticks of the dome. Anna crept closer 
and peered cautiously inside. ➜
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2 Expressive writing

33 Neil A was standing there, bent over, with a straw in his mouth, but he did not look the same as 
before. He still had enormous black eyes but his pale skin had turned shiny with a sort of yellow 
tint to it. As his name had suggested, he was an alien.

34 Anna gasped and stumbled back. The creature, hearing this, turned round and stared at her. 

35 ‘You monster!’ yelled Anna. ‘I know what you’re doing!’

36 Then, as quick as a flash, Neil A was beside her, his lips dripping with blood. He grabbed her. After 
all, he couldn’t blow his cover.

37 The alien dragged Anna’s limp figure into the dome and set her down beside her missing friend. He 
produced a straw. Sticking it in the girl’s ear, Neil A sucked.

Once you have read the story, talk about these questions together as a class:

● What did you like, or think was good, about this story?

● Do you have any advice for the writer to help them make this story even
better?

Active learning

You might be surprised to know that this story was written by a 12-year-old 
pupil, in a first-year class. If someone your age, or even younger, can write a story 
as good as this, you can learn to do it too.

We are going to use this story to help us understand the key features of plot, 
character and setting that were mentioned earlier. 

› Plot
Your class should have agreed that the plot of a story is all the things that 
happen in a story, in the order that we read about them. We might say that a 
story needs a beginning, a middle and an end. 

We’re going to look at those three aspects of the story, beginning, middle and 
end, in turn.

A good beginning should get your reader involved in the story right away. Look 
at the start of this story again, down to, ‘Why not just “Neil” or “Mr Anderson”?’ in 
paragraph 9.

We do know: We don’t know:

Anna’s friend and neighbour, Kate,  
has left suddenly

Why Kate left

Someone new has moved in Where Kate is

He has very little furniture Why he has so few belongings

He is very tall, with pure black eyes Why he looks so unusual

He likes to be called Neil A Why he likes to be called this
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This writer is clever enough to start with something important, so that we 
quickly get drawn in to what we are reading. There are two big mysteries here 
already:

1 the mystery of Anna’s missing friend, Kate

2 the mysterious new neighbour.

We can also say that stories need something called an initiating incident at the 
beginning. These are two quite complicated words. Incident means something 
that happens. Initiating means starting off. The initiating incident is something 
that happens at the beginning of the story, and because of this the whole of the 
rest of the story gets going. In ‘Straw in the Ear’, the initiating incident is that a 
stranger moves in just after Anna’s friend Kate disappears. 

Building
Work with a partner. Look at these openings. They all contain an initiating 
incident that starts the story off at an exciting place. For each one, decide what 
you think would happen next in the story.

A I came up to my front door. On the step lay a huge parcel addressed to me.

B As I lifted the lid of the biscuit tin a tiny voice from inside squeaked, ‘Don’t 
do it! You’ll regret it later!’

C I put my hand into my school bag. Something furry moved inside. Tiny 
sharp teeth nipped my finger.

D I had just finished my second piece of toast when a monkey leapt through 
the kitchen door.

E Just as I breathed a sigh of relief at getting through the rapids, my canoe 
flipped over.

F I took a sip of Irn Bru. It was burning hot and roasted my throat. I gulped 
a spoonful of ice cream and spat it right out again. It tasted of extra spicy 
curry.

Share your answers with your class.

Strengthening
Now work on your own. Look at these openings. Again, they all contain the 
initiating incident of the story – the thing that happens that makes everything 
else start to happen.

A I don’t like art galleries and I was very bored in this one, trying to eat some 
chocolate without my teacher noticing me. Suddenly, out of the corner of 
my eye, I saw something move in one of the paintings. I looked closer.

B I was rather surprised to wake up one morning and find that I had been 
turned into a human-sized spider overnight. How was I going to get 
downstairs without scaring my mum to death?

Active learning

➜
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C I’m far too old to believe in Santa Claus, so I was rather surprised when he 
came tumbling down our chimney. What’s more, it was July.

D I went to get Ben out of his basket and take him for a walk. Instead of my 
dog there was a tiny, spiky-tailed dinosaur.

E When I got home that night the house door was locked. A sign nailed to it 
said, ‘KEEP OUT!’ What had happened to my family?

F I was browsing in the library when a book jumped off the shelf and landed, 
open, in my hands. The heading at the top of the page said HOW TO 
BECOME INVISIBLE.

Choose three of the openings. Write a paragraph that could come after each 
opening to continue the story.

We have seen now that a good beginning should get your reader involved in 
the story right away, and should get the plot moving. Now we are going to think 
about how to give a story a good middle.

In the middle of your story, you should give your character(s) some challenges 
to deal with, or some problems to solve. You need more than one of these, 
because if you only have one challenge you just won’t have enough plot, and 
your story won’t be satisfying to read.

Here is a list of the challenges Anna has to deal with in ‘Straw in the Ear’. They 
are in the wrong order. Sort them into the right order, so they summarise the 
middle of the story from paragraph 10 to paragraph 31.

She tries, but fails, to get out the back door.

She has to wriggle through the fence

into next-door’s garden.She has to wrigg

into next-do

She has to use her binoculars to get a good
look at what Neil A is doing in the garden.e garden.

She has to work out why Neil A’s name seems odd.

She has to get out the front door without

her mum hearing and stopping her.

She tries, and fails, to make her mum realise there is something
strange about their new neighbour. 

Active learning
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Later in this chapter, you will learn how to write two particular genres of story. 
You will have the chance then to think more about the middle sections of stories, 
and to plan the challenges your characters will go through.

Now we are going to think about endings. A good story – or a good novel, or a good 
film or TV drama – will build up to a climax near the end. The climax is the most 
important point in the story, the moment that everything else has been leading up to. 

At the climax of ‘Straw in the Ear’, from paragraph 32 onwards, Anna goes to 
‘confront’ Neil A. She sneaks up on him in his garden.

Q. What happens next? What does Neil A do?

The climax of this story is the confrontation between brave Anna and her alien 
neighbour. This climax is followed by the ending itself, when Neil A attacks her. 
We call this bit at the very end of a story the resolution.

This particular kind of ending is called a cliffhanger. Cliffhanger endings leave the 
character facing a great and terrible danger – as you would be if you were hanging 
off a cliff edge by your fingertips. There is a film from the 1960s called The Italian Job. 
At the very end of the film, some bank robbers, who have stolen lots of gold bars, 
are trying to escape in a bus along a winding road. Your teacher might be able to 
show you a clip or still of the very famous cliffhanger ending of this film.

As readers, we know that there’s almost certainly no way the character can get 
out of the danger of a cliffhanger ending, so the writer doesn’t have to tell us 
what happens next. We can work it out for ourselves.

Q. What will happen to Anna next?

It’s quite brave of the writer to do this. She takes a character that we like and 
puts her into danger that will finish her off.

You may also have heard of twist endings. If a story closes with a twist, the 
reader, and the characters of the story, get a surprise. Something unexpected 
happens. But, if you were to read the same story all over again, you would notice 
that the writer had hidden little clues in it, cleverly pointing to the twist.

Roald Dahl, as well as writing wonderful children’s books like Charlie and the 
Chocolate Factory and Matilda, wrote lots of short stories that end with twists. 
Your teacher might be able to read you one of these.

You don’t have to end your stories with cliffhangers or twists. What you do have 
to do is make sure that your story properly comes to an end. It’s good if the 
reader wishes there could be more story; it’s not good if the reader can’t tell 
you’ve finished, and thinks that there is meant to be a bit more story.
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Before we move on to thinking about characters, there's one more thing to 
explain about plot. We have seen that a story has three parts to it: a beginning, a 
middle and an end. Those parts are not the same size, as ‘Straw in the Ear’ proves.

The beginning, which contained the initiating incident, set up the story and 
caught our attention, went from paragraph 1 to paragraph 9.

The middle, which gave the main character Anna a series of challenges to deal with, 
went from paragraph 10 to paragraph 31. This is the biggest section of the story.

The end, which contained the climax and resolution of the story, went from 
paragraph 32 to paragraph 37.

The middle of your story, where you develop your plot by giving your characters 
challenges and situations to deal with and problems to solve, is always going to 
be the biggest part.

› Character
The made-up people in a story, novel, play, TV drama or film are called characters. 
A novel, which might be 200 or more pages long, can have lots of characters. TV 
dramas and films can also have a large cast of characters. A short story, where you 
only have a few pages and a few hundred words, can only have a few key characters. 

Answer these questions with your class:

1 How many characters are there in ‘Straw in the Ear’?

2 Can you name them all?

3 Put the characters in order. Use number 1 for the most important character 
and work downwards from there.

Active learning

In a short story, you don’t have a lot of time to get your characters to come to 
life. Even in that small space, though, you should be able to show:

● what kind of people the main, important, characters are

● what drives and motivates these important characters

and you should let your readers know:

● anything that matters, and is actually important, about what your characters
look like.

We’ll begin with the last of these: what story characters look like. 

First, think about Neil A:

There are two descriptions of him in the story, one in paragraph 2 and the other 
in paragraph 33.

Draw two pictures to show what Neil A looks like at these different points 
in the story.

Active learning

➜
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Even in a story as short as ‘Straw in the Ear’, you can give your readers a clear 
sense of what kind of people your characters are.

Building
Work with a partner. Below is a list of words and phrases that describe what 
kind of person Anna is. Beside each description are some paragraph numbers to 
help you.

For each word, find at least one piece of evidence from the story to prove that 
Anna is like this:

Word Location in story

observant paragraphs 2, 10

curious paragraphs 4, 9, 18, 32

brave paragraphs 26, 35

determined paragraphs 29, 30, 31

Strengthening
Work with your partner again. Think of at least two words or phrases you 
would use that describe what Neil A is like. For each description, find a detail in 
the story to prove that he is like this.

Extending
Work with your partner again. Think of at least two words or phrases you 
would use to describe what Anna’s mother is like. For each description, find a 
detail in the story to prove that she is like this.

Active learning

Earlier in this chapter, we learned about plot – the events that happen in a story. 
Plot really comes from character. Things happen in stories because characters 
make these things happen.

So, you need to know what drives and motivates your characters. You need to 
know what your characters want.

Next, think about Anna:

There is only one place in the story where we know anything at all about what 
Anna looks like. It’s in paragraph 29. Answer these questions:

1 What do we know about Anna’s appearance?

2 Why does the writer put this detail in the story?

For answers, see page 206.
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We can understand this better if we think about 
some well-known examples.

● In the Marvel superhero films, Loki usually
wants to cause trouble and get back at his
brother, Thor.

● In the Harry Potter books and films, Harry
wants to stop Voldemort.

● In Charlie and the Chocolate Factory, Charlie
wants to win a golden ticket to make his
family’s life better.

Discuss these questions with your teacher  
and class:

1 What drives Anna? What does she want?

2 What drives Neil A? What does he want?

3 What drives Anna’s mum? What does  
she want?

Active learning

› Setting
We have already learned that in a short story, where you only have a few pages 
and a few hundred words, you can only have a few key characters.

In the same way, a short story can only have one or two simple settings; you 
don’t have the time or the space to take your characters to lots of places.  
‘Straw in the Ear’ all happens in and around Anna’s house.

You know ‘Straw in the Ear’ very well by now. Skim read the story again. In 
your jotter, down the left side of the page, make a list of all the locations in the 
story. On the right side of the page, make notes of what happens in each of 
these locations.

Active learning

In this story the setting isn’t hugely important. There are two houses, with 
gardens behind them, side by side. That’s all we need to know for ‘Straw in 
the Ear’ to work. Later in this chapter, when you are working on a ghost story, 
you will get an opportunity to develop more important, more atmospheric, 
settings.
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› Show, don’t tell
As we have been thinking about stories, we have learned about the three 
elements that make up a story: plot, character and setting.

Before we move on to work on two particular genres, the ghost story and the 
hero’s journey, we are going to take time to think about one writing skill that you 
can use all the way through every story you write, whichever genre it belongs to.

Writers and teachers call this skill showing, not telling. Let’s make sure we 
understand what this means.

Some writers just blatantly tell things to the reader, like this:

It was time for the race. When the race began, the riders shot off very quickly 
and made a lot of noise.

Good writers can show significant details, letting the reader work things out for 
themselves.

The motorbikes lined up, straining and growling, like angry dogs. The lights 
changed. There was a gutsy roar, and the smell of burnt rubber.

Readers are intelligent people. Readers have experiences, memories and 
imagination. A good writer shows just enough to get the reader using their 
experiences, memories and imagination to work things out. This makes your 
readers feel clever, as if you are saying that they are smart enough to understand 
your story. You will also keep the readers’ interest better if you don’t tell them 
everything at once.

Building
Read each extract below. Decide what each person is feeling.

1 Jade moved her face closer to the computer screen and rubbed her eyes.

2 Ari stood at the bus stop, tapping his foot on the pavement and checking 
his watch again and again.

3 Lennox bit into the slice of cake Allie had given him. Suddenly he hunched 
his shoulders and covered his mouth with his hand.

4 Kate slowly opened the lid and peered into the heavy wooden chest. For a 
moment she just stared. Then she dropped the lid with an echoing thud. 

Share your answers with your teacher and the class.

Strengthening
Add a sentence to each of the following examples to show the feeling in brackets.

For example:

1 Eve was finishing the last question of the test when she felt Noah peering 
over her shoulder. (ANNOYANCE) She slammed her book shut.

Active learning

➜
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Now that you have worked through all this material about writing a short story, 
you have three options. Your teacher will explain which one the class will take:

1
You could use all you have

learned so far, and plan and
write a story now. Your
teacher will have ideas,

suggestions and prompts
to get you started.

2
You could keep working
through this book, which
means that you will learn

about ghost stories, and will
plan and write your own

story in this genre.

3
You could jump ahead to
page 53 and learn about
how to plan and write a

hero’s journey story.

Now you try the others:

2 Lucie listened to the incoming tide pulling the pebbles up the beach 
towards her. (COLD)

3 The constable dragged the man into the police station and up to the front 
desk. (SATISFACTION)

4 I strolled into the changing room without looking at the sign on the door. 
(EMBARRASSMENT)

5 Her dad returned from the hospital very late that night. (WORRY)

6 The coach watched as her netball team left the court. (DISAPPOINTMENT)

7 Jennifer opened the booklet and read the first question on the exam paper. 
(ANXIETY)

8 At the park Sam watched the owners running around after their dogs. (ENVY)
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Suggested answers to listing task on 
page 26
● story

● novel

● poem

● graphic novel

● playscript

● screenplay for film or TV

Answers
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Suggested answers to character task on 
page 35
 1 She has always been short for her age.

 2 It gives the writer a chance to show how 
resourceful/determined/resilient Anna is, as 
she tries to jump up to get the door key.
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Assessment Support 

The following pages provide three possible assessment tasks to accompany the lesson plans 
and textbook content. 
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BGE S1–S3 English: Third and Fourth Levels
The Assessment Tasks

Choose one of the following story ideas to write about.
1. Choosing a Title

Write a story based on one of the titles below. 
• The Abandoned House
• The Lair
• The Secret Maze
• The Mansion on Crabtree Lane

Think about the following questions that may help you in planning your ideas.
• Does the title suggest where the story could take place?
• Does the title suggest the genre of story you might write?
• Does the title suggest a storyline or plot?
• Who might be the character(s) in your story?
• What would be the key events in your story?

2. Choosing a Character

Choose one of the titles below and write a story based on the character and the title. 
• The Secret Life of Peter Hopper
• The Revenge of Sairah Suleman
• The Ghost of Tania Wells
• The Diary of Ernest Glump

Think about the following questions that may help you in planning your ideas.
• Does the title suggest what the character in the story would be like?
• Does the title suggest a storyline or plot?
• What would be the key events in your story?
• Where could the story take place?

52



BGE English: Third and Fourth Levels Planning & Assessment © Hodder & Stoughton 2020 177

BGE S1–S3 English: Third and Fourth Levels
The Assessment Tasks

3. Opening Lines

Write a short story using one of the openings below as the beginning of your story. 
Read over the opening lines carefully. 

“Frederick Forrester sat in the dark in front of his glowing computer screen. He 
furiously thumped the keys. He looked at…”

Or

“The silence of the city was eerie. Sophia stood on the bridge and looked up at the 
distant stars. She thought about…” 

Or

“He gazed through the bars of the cell and dreamed of how he could escape. He 
wondered if…”

Or
“Karen looked at her phone for the hundredth time. Still no text – no call. She tried 

the number again but it went straight to messages. She had to do…”

Or

“Sylvia was reading her favourite book “The Ice Queen”. She turned the pages slowly 
and imagined a land of ice. She started to shiver and…”

Think about the following questions that may help you in planning your ideas.

• Do the opening lines suggest what the character in the story would be like?
• Do the opening lines suggest a storyline or plot?
• What would be the key events in your story?
• Where could the story take place?
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BGE S1–S3 English: Third and Fourth Levels
The Assessment Tasks

Creative Writing Planning Guide

You might wish to use the following planning guide. Make notes in each box.

What will your story be about?

Who will be the characters in your story?

Where and when will your story take place? 

How will you begin your story?

How will you build up and develop your story?

What will happen at the most exciting part of the story?

What will happen at the end of your story?
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BGE S1–S3 English: Third and Fourth Levels
The Assessment Tasks

Criteria Strengths displayed Development need

Applies key features of the 
chosen genre 

Creates interesting and 
convincing characters 

Creates a clear sense of  
setting with descriptive detail

Comments/Notes:

Makes some attempt to 
engage the reader and 
achieve effects: narrative 
structure, mood / atmosphere, 
language

Comments/Notes:

Uses paragraphs to structure 
content

Writes almost all sentences in 
a grammatically accurate way

Uses a variety of sentence 
structures

Punctuation is varied and 
mainly accurate

Spells most words correctly, 
including unfamiliar or  
specialist vocabulary

Comments/Notes:

Assessment Record – Creative Writing Third Level

Student: Class:

Topic: Date:
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BGE S1–S3 English: Third and Fourth Levels
The Assessment Tasks

Criteria Strengths displayed Development need

Applies features of the genre 
effectively

Develops plot, setting and 
character in a satisfying way 

Uses structure effectively to 
enhance writing 

Comments/Notes:

Engages the reader and 
achieves particular effects 
through the use of narrative 
devices, mood /atmosphere 
and language

Comments/Notes:

Uses a variety of sentence 
structures to clarify meaning 
and enhance writing

Writes grammatically accurate 
sentences 

Punctuation is varied and 
accurate

Uses a variety of punctuation, 
including more complex punc-
tuation, to convey meaning or 
to enhance writing 

Spelling is accurate, includ-
ing unfamiliar or specialist 
vocabulary  

Comments/Notes:

Assessment Record – Creative Writing Fourth Level

Student: Class:

Topic: Date:
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Senior Phase support documents 

Suggested support for National 4 

This section contains suggestions of support resources for National 4 students, including an adapted extract 
from our National 4 & 5 textbook on Listening. 

Moving from National 5 English to Higher English: Bridging the Gap 

These three pages contain student-facing guidance on moving from National 5 to Higher.  

We hope you find them useful to make clear to students the next steps required to progress to Higher. 

Accelerated approaches to Senior Phase courses 

These two documents (one for National 5 and one for Higher) offer a pragmatic approach to delivering these 
Senior Phase courses on an accelerated timescale.  

While most English teachers have their own tried and tested approach to delivering Senior Phase courses, 
we are aware that the coming session may be somewhat different in many ways, not least in terms of face to 
face time with classes.  

Please consider this a suggested guide to covering the National 5 and Higher English courses in an expedited 
and efficient manner. 
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Suggested support for National 4 English 
Whilst in no way comprehensive, we thought it might be useful to outline some sources of support 
for National 4 English students at this time. 

SQA course overview 

The SQA’s National 4 English course homepage provides an array of support documents outlining 
the course and assessment specifications: https://www.sqa.org.uk/sqa/47403.html 

Creative Writing 

The Creative Writing tasks from the extracted BGE Third and Fourth Level resources above could 
also work with minor adjustments for National 4 students. 

Listening 

Our National 4 & 5 English textbook contains advice, tasks and support for the National 4 course. 

The following pages show an extract from the ‘Listening’ section of ‘Chapter 1: The National 4 
Analysis and Evaluation unit’ (note that the content within these pages have been rearranged from 
the original book to fit on their own to two pages). These pages introduce the listening component 
and provide student-facing advice on the assessment, as well as two Active Learning tasks. 

Note that the second Active Learning task may need to be adapted to an independent learning task 
depending on your current teaching arrangements. Our suggestion for this is as follows: 

Active learning task Adaption required 
p.13 (presenting) Students can ‘present’ their clip virtually by recording it rather than 

standing at the front of the class. Schools should take advice from their 
senior leadership on device availability and the privacy of any recordings. 

For schools using the full textbook, these recordings can also help with 
the task outlined on page 15 ‘Listening to another student’s individual 
presentation’. 

Additional resources available for National 4 English 

National 4 & 5 English ISBN 
National 4 & 5 English, Second Edition 9781510426955 
National 4 & 5 English, Second Edition Student eTextbook 9781510426917 
National 4 & 5 English, Second Edition Whiteboard eTextbook 9781510426924 
National 4/5 English: Dynamic Learning Package 9781510427679 
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Listening
Of all the four language skills – reading, writing, talking and 
listening – listening is the one you use most in real life. It is the one 
you get a lot of your entertainment from and the one you use most 
at school in your learning. 

1 The National 4 Analysis and Evaluation unit

What you will be assessed on
In the end, you have to show all the appropriate listening skills by understanding, analysing and 
evaluating at least one spoken text. This text should use straightforward language.

You will show your ability to understand, analyse and evaluate what you listen to by:

●●  Identifying the main ideas and supporting details.
●●  Applying your knowledge of language to explain the meaning and effect of the text.

Combined assessment
The work you do for the listening outcome of the Analysis and Evaluation unit may help you with 
another part of the course. 

●●  It might be possible to use this work as evidence of listening for the National 4 Literacy unit.
●●  It might also be possible to pass the listening part of this unit by listening to a media source you

choose to research for your National 4 Added Value Unit.
●●  You may be able to pass your listening assessment by evaluating the group discussion you take part

in for your talking assessment.

Ask your teacher if he or she is hoping to combine assessments in this way. Your teacher must be sure 
that you have covered all the skills each unit asks for, remembering that literacy assessments should 
be based on non-fiction uses of language.

! Warning

There is one thing you need be careful of.  You probably cannot provide 
evidence of passing your listening outcome by basing this on a media text, 
such as a film or television drama, that you have studied in class. This is 
because, if your teacher has taught you a text, you will not really be able 
to show that you have identified the purpose and audience or that you 
have identified the ideas and supporting details. It will not truly be you 
explaining the meaning and effect of the text. These will all have been 
covered by your teacher as you studied the text. If it is not your own 
work, you cannot use it to pass the unit assessment.

Active learning

Close your eyes and listen, in absolute silence, for 1 minute. Then write down everything you 
could hear.
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Although this book is written to feel like it is speaking to you, it cannot 
actually make sounds. So, this part of the chapter will give you suggestions 
of what you can listen to, and of ways you can work on these.

National 4 & 5 English

What you can listen to

Some of the material you might listen to is audio only – purely 
listening. For example, you could listen to:

●● radio news broadcasts
●● famous speeches
●● a film review or interview from the Radio 5 Live film programme
●● a short section from a longer Radio 4 programme such as Today,

Front Row, Women’s Hour, PM, You and Yours or Saturday Review
●● a short section from a longer Radio 4 programme on a particular

subject area: the station has programmes about science, the
environment, farming, food, books, politics, money, etc.

A lot of the material you can listen to is audio-visual – something you 
watch and listen to. For example, you could watch and listen to:

●● other students’ individual presentations
●● group discussions in your class
●● a section of a television news broadcast
●● adverts
●●  an individual segment of a magazine-style television programme

such as The One Show, Coast, Countryfile
●● film trailers
●● film clips
●● a clip from a fictional television drama or comedy
●● part of a television documentary
●● a section of Horrible Histories.

Active learning

This task requires some preparation, probably in your own time. You have just seen two lists 
of places where you can find clips to listen to and watch.

Preparation: find a clip you are interested in.

Presenting: now share the clip with members of your class or group. You could do  
this via the classroom computer and data projector, or on your own smartphone, laptop 
or tablet. 

●● Introduce your clip by explaining how you found it.
●● Show the clip.
●● Explain the main idea of this clip.
●● Outline at least two supporting details that back up this main idea.
●● Give one reason why you like the clip.
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Moving from National 5 English to Higher English
These two courses have the same structure: the same shape, and outline.  However, an exam called Higher 
is bound to be more challenging, and will demand more from you.   

This resource summarises the key differences between the two courses, showing the increased level of 
challenge at Higher. 

Performance in Spoken Language 

This is assessed in school.  There is no mark or grade for this: all you have to do is show the necessary skills 
that prove you have met the criteria to pass the task. 

At National 5 At Higher The increased challenge 
You are assessed on at least one 
spoken language activity.  This 
can be either in a presentation to 
an audience (which must include 
responding to audience 
questions) or in a group 
discussion. 

You are assessed on at least one 
spoken language activity.  This 
can be either in a presentation to 
an audience (which must include 
responding to audience 
questions) or in a group 
discussion. 

The language you should use 
goes from “detailed” at N5 to 
“detailed and complex” at Higher. 
This means using: 
· longer and more

sophisticated sentences
· more varied sentence types
· wider and richer vocabulary

The Portfolio 

You will probably work on first drafts of your writing at school, and then will redraft your pieces at home and 
submit them in the March of your exam year.  Each piece is marked out of 15, meaning your whole Portfolio 
is worth up to 30 marks. 

At National 5 At Higher The increased challenge 
Your Portfolio contains two 
pieces of writing: 
· One is “broadly creative”,

usually either a piece of
fictional writing, or a
personal essay

· The other is “broadly
discursive”, such as a
persuasive or argumentative
essay.

Each piece can be no more than 
1000 words long. 

Your Portfolio contains two 
pieces of writing: 
· One is “broadly creative”,

usually either a piece of
fictional writing, or a
personal essay

· The other is “broadly
discursive”, such as a
persuasive or argumentative
essay.

Each piece can be no more than 
1300 words long. 

You should write longer pieces. 

You should use more 
sophisticated ideas and overall 
structures. 

The language you are expected to 
use goes from “detailed” at N5 to 
“detailed and complex” at Higher. 
This means using: 
· longer and more

sophisticated sentences 
· more varied sentence types
· wider and richer vocabulary
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Reading for Understanding, Analysis and Evaluation 

This is the first of the two exam papers.  You will read some non-fiction that you have never seen before, and 
then answer questions on this.  The task is worth up to 30 marks. 

At National 5 At Higher The increased challenge 
You read one passage, written in 
“detailed” language.   

The passage will be about 800 
words long. 

You have 1 hour to complete the 
task. 

At National 5, using a suitable 
quotation in an answer always 
earns you 1 mark straight away. 

You read two passages, written in 
“detailed and complex” language.  

The first passage will be about 
800-900 words long, the second
about 600-700 words.  They will
be on linked topics, but by
different writers.

You have 90 minutes to complete 
the task. 

At Higher, though you are still 
expected to quote in your 
answers to support your analysis 
and explanations, quoting does 
not earn you any marks. 

The language and ideas in the 
Higher passages will be more 
sophisticated. 

There is more material to read 
overall. 

The first 25 marks can be earned 
from answering questions on 
passage 1. 

To earn last 5 marks, you must 
grasp the second writer’s ideas 
and argument, and then be able 
to compare the ideas of both 
writers. 

There are no marks for quoting: 
every mark you get must be 
earned by your analysis and 
explanation. 

The Scottish Set Text 

This is part of the second exam paper.  You will see an extract from a Scottish text that you have studied in 
school, and will answer questions on it and on wider aspects of the writer’s work.  This task is worth up to 20 
marks, and must be done in about 45 minutes. 

At National 5 At Higher The increased challenge 
The first 12 marks can be earned 
by answering on the text printed 
in the exam. 

The final 8 marks come from your 
ability to answer on wider 
aspects of the writer’s work. 

At National 5, a suitable 
quotation always earns you 1 
mark straight away. 

The first 10 marks can be earned 
by answering on the text printed 
in the exam. 

The other 10 marks come from 
your ability to answer on wider 
aspects of the writer’s work. 

At Higher, though you are still 
expected to quote in your 
answers to support your analysis 
and explanations, quoting does 
not earn you any marks. 

As there are more marks for 
answering on the writer’s wider 
work, you need in-depth 
knowledge of this 

There are no marks for quoting: 
every mark you get must be 
earned by your analysis and 
explanation. 
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The Critical Essay 

This is the other part of the second exam paper.  You will choose a suitable essay question that will let you 
write about a text you have studied in school. This cannot be the same text, or from the same genre, as the 
one you answered on in the set text task.  This task is worth up to 20 marks, and must be done in about 45 
minutes. 

At National 5 At Higher The increased challenge 
In each of the possible genres 
that you can write about, you will 
have 2 essay questions to choose 
from. 

In each of the possible genres 
that you can write about, you will 
have 3 essay questions to choose 
from. 

Although the essay questions at 
both levels are quite open, so 
that every candidate can find a 
question that suits them, the 
questions at Higher are harder.  
Critical essay questions at Higher 
ask you to write about more 
subtle and complex ideas and 
techniques. 
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An Accelerated Approach to National 5 English 
While most English teachers have their own tried and tested approach to delivering National 5 English, we 
are all very aware that the coming session may be somewhat different in many ways, not least in terms of 
face to face time with classes.  

Please consider this a suggested guide to covering the National 5 English course in an expedited and efficient 
manner. 

Note: where comments are made about candidate performance, uptake of different genres etc, these are 
chiefly made according to the relevant course reports (produced each year by the Principal Assessor and the 
lead marking team), with some reference to personal experience too.  

Additional resources available for National 5 English (full course) 

National 4 & 5 English ISBN 
National 5 English: Language Skills 
Publishing: June 2020 (available as e-Inspection Copy from May) 

9781510476462 

National 5 English: Language Skills Student eTextbook 
Publishing: August 2020 

9781510484153 

National 5 English: Language Skills Whiteboard eTextbook 
Publishing: June 2020 

9781510476127 

National 4 & 5 English, Second Edition 9781510426955 
National 4 & 5 English, Second Edition Student eTextbook 9781510426917 
National 4 & 5 English, Second Edition Whiteboard eTextbook 9781510426924 
National 4/5 English: Dynamic Learning Package 9781510427679 

Scottish Set Text 

Poetry is the genre that most candidates answer on, with Norman MacCaig the most popular of the four 
poetry options (and Carol Ann Duffy the second). However, drama is also a popular set text option, with 
Sailmaker the second most popular SST option (and Tally’s Blood the overall fourth). 

Feedback from the SQA continually flags up the need for candidates to demonstrate a sense of the work as a 
whole. For many pupils, this is undoubtedly easier when dealing with a single text. All three of the drama 
texts are quite straightforward, with Sailmaker perhaps the most so. 

Additional resources available for National 5 Scottish Set Texts 

Set Texts 
Bold Girls 9780340655276 
Sailmaker Plus 9780340973035 
Tally's Blood 9781471808401 
Scottish Set Text Guides 
Scottish Set Text Guide: Poetry of Carol Ann Duffy for National 5 and Higher English 9781510468320 
Scottish Set Text Guide: Poetry of Norman MacCaig for National 5 and Higher English 9781510468337 
Scottish Set Text Guide: Sailmaker for National 5 English 9781510468306 
Scottish Set Text Guide: Tally’s Blood for National 5 English 9781510468313 
Scottish Set Text Guide: The Cone-Gatherers for National 5 and Higher English 9781510468177 
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Critical Essay 

Most Nat 5 candidates answer on prose in the critical essay portion of the exam. Drama and poetry are dealt 
with in roughly equal numbers. Approximately 10% of candidates write about a media text. Short stories and 
short pieces of non-fiction make excellent prose options. If you use drama for Set Text, then poetry becomes 
a good option as you can save class time by teaching one or two well-chosen poems instead of a whole play 
or novel.  

Folio 

A useful strategy here would be to have pupils tackle only one creative and one discursive essay. 

Personal writing is more popular than imaginative writing for the broadly creative piece. This is possibly as a 
result of the fact that many pupils find it easier to write a reflective essay based on an experience than they 
do to create a piece of imaginative prose. It is crucial for success that pupils don’t rely too heavily on an 
account of events without suitable reflection.  

All of the SQA evidence is that personalisation and choice is important in discursive writing, i.e. that 
candidates perform better when their essay deals with a topic that they are engaged in. 

Additional resources available for National 5 Folio 

National 4 & 5 English ISBN 
National 5 English: Portfolio Writing Skills 9781444187298 

Reading for Understanding, Analysis and Evaluation 

This is an area where, year on year, pupil performance lags behind that of the other elements. There are no 
shortcuts, and this is not an area where time can or should be cut.   

Additional resources available for National 5 Reading for Understanding, Analysis and Evaluation 

National 4 & 5 English ISBN 
National 5 English: Reading for Understanding, Analysis and Evaluation, Second Edition 
Publishing: June 2020 (available as e-Inspection Copy from May) 

9781510471733 

National 5 English: Reading for Understanding, Analysis and Evaluation, Second Edition Student 
eTextbook 
Publishing: June 2020 

9781510473843 

National 5 English: Reading for Understanding, Analysis and Evaluation, Second Edition Whiteboard 
eTextbook 
Publishing: May 2020 

9781510484146 
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Spoken language 

The wisest approach here is to embed the spoken language assessment in other, naturally occurring, work 
done with your class. One option is to facilitate spoken work on an issue covered in an RUAE paper. Another 
option is to have pupils present on an aspect of their set text or critical essay text; this can be a helpful 
revision activity. Finally, it takes less class time to assess group talk than lots of separate individual 
presentations. 

Some suggested Nat 5 texts to help you plan: 

Unfortunately, this is not the time or place to make suggestions for new, exciting, or perhaps more inclusive 
texts to use. This list is constructed on the basis of texts that schools are likely to have already, and for which 
there are multiple existing resources. 

The table below offers three suggested routes through literary study for the National 5 exam. 

Scottish Set Text 
DRAMA:  
Sailmaker 
(this is the easiest option) 

POETRY:  
Norman MacCaig 
(this is the medium option) 

PROSE:  
Dr Jekyll and Mr Hyde 

or 

the Anne Donovan stories 
(this is the hardest option) 

Critical essay text 
PROSE: 
choose from: 
The Test by Angelica Gibbs 
Flowers by Robin Jenkins 
Lamb to the Slaughter by Roald Dahl 

or 

POETRY: 
choose from: 
Mid-term Break by Seamus Heaney 
Brooklyn Cop by Norman MacCaig 
Glasgow 5th March by Edwin Morgan 

or 

MEDIA: 
choose from: 
Jaws directed by Steven Spielberg 
The Shawshank Redemption directed 
by Frank Darabont 

DRAMA: 
choose from: 
The Letterbox by Ann Marie di 
Mambro 
An Inspector Calls by J.B. Priestley 
Macbeth by William Shakespeare 

or 

PROSE: 
choose from: 
Flowers by Robin Jenkins 
At the Bar by William McIlvanney 
First Foot by Janice Galloway 

or 

MEDIA: 
choose from: 
Romeo and Juliet directed by Baz 
Luhrmann 
Gladiator directed by Ridley Scott 

DRAMA: 
choose from: 
Macbeth by William Shakespeare 
An Inspector Calls by J.B. Priestley 
A View from the Bridge by Arthur 
Miller 

or 

POETRY: 
choose from: 
Dulce et Decorum Est by Wilfred 
Owen 
The Jaguar by Ted Hughes 
Revelation by Liz Lochhead 

or 

MEDIA: 
choose from: 
Blade Runner directed by Ridley 
Scott 
The Dark Knight directed by 
Christopher Nolan 
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Additional resources available for revision and exam practice for National 5 English 

National 4 & 5 English ISBN 
Essential SQA Exam Practice: National 5 English Questions and Papers 9781510471863 
How to Pass: National 5 English, Second Edition 9781510420892 
2019 Official SQA Past Papers: National 5 English 9781510478176 
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An Accelerated Approach to Higher English 
While most English teachers have their own tried and tested approach to delivering the Higher English 
course, we are all very aware that the coming session may be somewhat different in many ways, not least in 
terms of face to face time with classes. Please consider this a suggested guide to covering the Higher English 
course in an expedited and efficient manner. 

Note: where comments are made about candidate performance, uptake of different genres etc, these are 
chiefly made according to the relevant course reports (produced each year by the Principal Assessor and the 
lead marking team), with some reference to personal experience too. 

Additional resources available for Higher English (full course) 

Higher English 
Higher English, Second Edition 9781510457720 
Higher English, Second Edition Student eTextbook 9781510460584 
Higher English, Second Edition Whiteboard eTextbook 9781510460591 
Higher English: Language Skills 9781471837999 
Higher English: Language Skills Student eTextbook 9781471870347 
Higher English: Language Skills Whiteboard eTextbook 9781471870354 
Higher English: Language Skills: Answers and Marking Schemes 9781471844416 

Scottish Set Text 

As at National 5, poetry is the most popular option for this element of the course: most pupils choose to 
write on Carol Ann Duffy with Norman MacCaig an overall second. The third most popular option is prose, 
namely The Cone Gatherers, and the fourth is the drama option, Men Should Weep.  

The MacCaig poetry is a simple option, as is Men Should Weep. Although The Cone Gatherers is a longer text, 
it is very straightforward to understand and analyse. 

Additional resources available for Higher Scottish Set Texts 

Higher English 
Higher English: Critical Reading Student eTextbook 9781471870262 
Higher English: Critical Reading Whiteboard eTextbook 9781471870279 
Set Texts 
Men Should Weep by Ena Lamont Stewart: School Edition 9781510476479 
The Slab Boys by John Byrne: School Edition 9781510480568 
Scottish Set Text Guides 
Scottish Set Text Guide: Poetry of Carol Ann Duffy for National 5 and Higher English 9781510468320 
Scottish Set Text Guide: Poetry of Norman MacCaig for National 5 and Higher English 9781510468337 
Scottish Set Text Guide: The Cone-Gatherers for National 5 and Higher English 9781510468177 
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Critical Essay 

As you would expect, the most commonly used literature for this element of the course is generally more 
complex and challenging than that made use of at National 5 level. Texts such as A Streetcar Named Desire 
and The Great Gatsby are popular choices. However, there are ample shorter texts that provide depth and 
challenge appropriate to Higher. 

Additional resources available for Higher Critical Essay 

Higher English 
Higher English: Critical Reading Student eTextbook 9781471870262 
Higher English: Critical Reading Whiteboard eTextbook 9781471870279 

Folio 

As at National 5, more candidates choose to submit personal writing for the folio than imaginative. Many 
pupils find personal writing a more accessible option. However, if you are studying prose (especially a short 
story), you may find it easiest to approach imaginative writing with your class. When candidates do submit 
imaginative writing, it needs to demonstrate more work on developing character and atmosphere, rather 
than just relying on sensationalist or unrealistic narrative. 

Even more so than at National 5 level, pupils should select a topic for discursive writing that interests them 
and about which they have something to say. Higher pupils must take care not to assert their views without 
providing sufficient argument or evidence to support them.  

Additional resources available for Higher Folio 

Higher English 
Higher English: Portfolio Writing Skills 9781471848612 
Higher English: Portfolio Writing Skills Student eTextbook 9781471870286 
Higher English: Portfolio Writing Skills Whiteboard eTextbook 9781471870293 

Reading for Understanding, Analysis and Evaluation 

This is an area where, year on year, pupil performance lags behind that of the other elements. There are no 
shortcuts, and this is not an area where time can or should be cut, especially at Higher level. Time spent on 
reading good quality non-fiction articles and working on understanding and analysis skills is never wasted.  

Additional resources available for Higher Reading for Understanding, Analysis and Evaluation 

Higher English 
Higher English: Reading for Understanding, Analysis and Evaluation 9781471838064 
Higher English: Reading for Understanding, Analysis and Evaluation Student eTextbook 9781471870309 
Higher English: Reading for Understanding, Analysis and Evaluation Whiteboard eTextbook 9781471870316 
Higher English: Reading for Understanding, Analysis and Evaluation: Answers and Marking Schemes 9781471844386 
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Spoken language 

The wisest approach here is to embed the spoken language assessment in other, naturally occurring work 
done with your class. One option is to facilitate spoken work on an issue covered in an RUAE paper. Another 
option is to have pupils present on an aspect of their set text or critical essay text; this can be a helpful 
revision activity. Finally, it takes less class time to assess group talk than lots of separate individual 
presentations. 

Some suggested Higher texts to help you plan: 

Unfortunately, this is not the time or place to make suggestions for new, exciting, or more inclusive texts to 
use. This list is constructed on the basis of texts that schools are likely to have already, and for which there 
are multiple existing resources. 

The table below offers three suggested routes through literary study for the Higher exam. 

Scottish Set Text 
POETRY:  
Norman MacCaig 

(this is the easiest option) 

DRAMA:  
Men Should Weep 

(this is the medium option) 

PROSE:  
Dr Jekyll and Mr Hyde 

or 

The Cone Gatherers 
(this is the hardest option) 

Critical essay text 
DRAMA: 
choose from: 
A View from the Bridge by 
Arthur Miller 
Romeo and Juliet by William 
Shakespeare 
Blood Brothers by Willy Russell 

or 

PROSE: 
choose from: 
A Hanging by George Orwell 
Hills like White Elephants by 
Ernest Hemingway 
Letter to Daniel by Fergal Keane 

or 

MEDIA: 
choose from: 
The Sixth Sense directed by M. 
Night Shyamalan 

PROSE: 
choose from: 
The Yellow Wallpaper by 
Charlotte Perkins Gilman 
The Awakening by Kate Chopin 
Gin Shops by Charles Dickens 

or 

POETRY: 
choose from: 
Boy Driving his Father to 
Confession by Seamus Heaney 
Porphyria’s Lover by Robert 
Browning 
The Devil’s Wife by Carol Ann 
Duffy 

or 

MEDIA: 
choose from: 
No Country for Old Men directed 
by Ethan and Joel Coen  

DRAMA: 
choose from: 

Hamlet by William Shakespeare 
The Madness of George III by Alan 
Bennett 
The Glass Menagerie by Tennessee 
Williams 

or 

POETRY: 
choose from: 
The Rabbit Catcher by Sylvia Plath 
Whitsun Weddings by Philip Larkin 
Dreaming Frankenstein by Liz 
Lochhead 

or 

MEDIA: 
choose from: 
The Shining directed by Stanley 
Kubrick 
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Psycho directed by Alfred 
Hitchcock 

The Godfather directed by Francis 
Ford Coppola 

Shutter Island directed by Martin 
Scorsese 

Additional resources available for revision and exam practice for Higher English 

Higher English 
Essential SQA Exam Practice: Higher English Questions and Papers 9781510471771 
How to Pass: Higher English, Second Edition 9781510452244 
2019 Official SQA Past Papers: Higher English 9781510478251 
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Appendices 
Additional resource available for Advanced Higher English 

Advanced Higher English 
Advanced Higher English: Textual Analysis (with advice on Creative Writing) 9781471883026 

Some extra help 

· Our tips for great ‘home-learning habits’ from our brilliant tutor, Carmel Bones:
https://www.youtube.com/watch?v=yAHslxzs5F0&feature=youtu.be

· Our webinar on staying fit and healthy at home from expert PE trainer, Ross Howitt:
https://www.youtube.com/watch?v=tsgXVH4_I5k
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Accessing Hodder Gibson resources remotely 

The following two pages show how our resources can be accessed and used digitally. 

You can view our full range of products to support English courses by viewing our English catalogue 
here: www.hoddergibson.co.uk/English-catalogue

Have you found this useful?

We hope that you have found this pack useful. Please do feel free to share it with others who you think 
would benefit from it too.

If you have any feedback at all on this support pack (good or bad) we would love to hear from you. 
Please do let us know what you think on social media www.twitter.com/Hodder_Gibson or by emailing 
hoddergibson@hodder.co.uk 
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Explore your 
digital options
• Most textbooks are available in Student and Whiteboard eTextbook formats
•  Textbooks, revision guides and exam practice books are available as eBooks

for students to use on their iPad, Kindle or other device
• Digital Downloads are available to support our BGE courses

View our full range of Student eTextbooks, Whiteboard eTextbooks and Digital Downloads at www.hoddergibson.co.uk

Downloadable versions of the printed textbook that enable students to:

Download and view 
on any device or 

browser

Display interactive 
pages to their class

Add, edit and 
synchronise notes 
across two devices 

Add notes and 
highlight areas

Access their personal 
copy on the move without 

internet connection 

Add double page 
spreads into lesson 

plans

Online, interactive versions of the printed textbook that enable 
teachers to:

  Student eTextbooks   Whiteboard eTextbooks

Digital versions of books that can be used on most devices. Available from some or all of the 
following websites:

amazon.co.uk
apple.com
bookshop.blackwell.co.uk 
brownsbfs.co.uk
dawsonbooks.co.uk

ebooks.com
ebscohost.com
educationumbrella.com
kobobooks.com
kortext.com

overdrive.com
play.google.com
proquest.com

Downloadable PDFs 
of our Planning & 
Assessment Packs for 
BGE. A one-off purchase 
that schools can print, 
photocopy and share 
with their department

  eBooks   Digital Downloads
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We’re here to help
To place your order, or for any queries, please contact our customer service team:

  Email: education@bookpoint.co.uk 
  Tel: 01235 827827    Fax: 01235 400401 

Digital eInspection Copies are completely free and allow you to review our books 
for 30 days. You can also try Student eTextbooks and Whiteboard eTextbooks for 
free for 30 days with no-obligation trials.

  Find the book or eTextbook online at www.hoddergibson.co.uk/English, select 
‘Order eInspection Copy’ or ‘30-day trial’ and add to your basket.

  Proceed to the checkout (no payment details required). If you don’t have an 
account with us already, you’ll need to set one up. It’s quick, easy and free to do.

  Access details for your eInspection Copy/trial will be emailed to you. If you 
pre-order a forthcoming title, you’ll receive an email upon publication when the 
eInspection Copy/trial is available.

Try everything for FREE

Karen would be happy to discuss 
your resourcing needs and 
provide a bespoke quote to 
ensure that you receive the best 
value for money.

She can also visit your school 
for a one-to-one appointment, 
a staffroom book display or to 
provide FREE training for our 
digital resources.

 Email:  
karen.howatt@hoddergibson.co.uk

 Tel: 07841 815971

Yo
ur

 Scottish sales consultant

We are an approved supplier on 
the Scotland Excel framework 
Find us on your school’s procurement system as: 
Hodder & Stoughton Limited t/a Hodder Gibson

Karen Howatt
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